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Abstract
This thesis seeks to investigate the effectiveness of teacher education programs in preparing pre
service teachers for Ontario’s diverse student population. Using theoretical perspectives on
culturally relevant pedagogy gleaned from Delpit (2006) and Darling-Hammond et al (2002) as
my study base, I conducted a qualitative case study and interviewed four pre-service teachers to
determine their view on teaching for diversity.
Reflecting on my experiences with the participants in this research study, I can venture to say
that pre-service teachers need to be adequately prepared to work productively with Ontario’s
diverse student population. Diversity and equity education should not be isolated in just one or
two courses as adjuncts to the curriculum. Rather, it should be infused throughout the college
experiences of the teacher candidates. It is fundamentally critical for teacher education programs
to expose pre-service teachers to immensely rich diversity-oriented experiences to facilitate
delivery of a culturally relevant pedagogy that will positively impact the learning experiences of
diverse learners. When pre-service teachers are thoroughly prepared to teach for diversity, they
will develop broader professional identities that extend beyond their personal experiences and
incorporate a commitment to teaching for social justice (Darling-Hammond et. al, 2002).
Therefore teacher education programs need to take a stand on social justice and diversity, make
social justice ubiquitous in teacher education, and promote teaching as a life-long journey of
transformation.
Keywords: Pre-service teachers, diverse learners, culturally relevant pedagogy, teacher
education programs, equity, mainstream culture
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CHAPTER ONE
BACKGROUND

Introduction: my personal background
As a female black migrant educator from a third world country, I know two things
for sure: (1)1 know what it means to be in need and (2) I know about the value of
education. I was bom and raised in an impoverished village called Nhema, in the sub
Saharan African rural regions of Zimbabwe. The majority of the people living in these
areas are extremely poor and they mainly depend on subsistence farming for their
survival. Often times they do not get enough rains which makes it difficult for them to be
able to feed their children, let alone send them to school. In a good year they may get
enough food and even sell some of the produce to send their children to school.
Unfortunately, due to the constant and persistent occurrences of droughts, most of
the parents cannot afford the required tuition for their children to stay in school. My own
parents depended on subsistence farming and a small business to support a family of
eleven. Reflecting on my childhood experiences, growing up in such circumstances was
quite a challenge. My father had to work very hard both on the farm and in his small
butchery to be able to send the nine of us to school. He made a lot of sacrifices in order
for that to happen. I remember him having to get up at dawn almost every day to go sell
his meat products to school teachers in the surrounding villages on his bike. But not
everyone could land such business opportunities, so life was even harder for most people.
/v>
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While my father was gone selling meat, my siblings and I would get up early as well to
help mother till the land before leaving for school. My siblings and I were able to attend
school, and even to attend relatively expensive secondary boarding schools, thanks to my
parents’ hard work. However, I remember growing up surrounded by people in need;
family and friends who were poor, hungry but strong with perseverance.
As a child growing up my parents always reiterated the importance of education.
From an early age, my siblings and I always had it engrained in us the fact that without
an education there is no future. Thus my childhood experiences and the teaching I
received from my parents, have largely contributed in shaping my personal, educational
and professional goals. Due to my childhood experiences that I briefly outlined above, I
value education not only for myself but for anyone in pursuit of it. I truly believe that
education is a lasting legacy you can ever give to anyone.
In as much as I have been able to acquire education for myself, I believe that the
main reason why doors were opened for me to be a part of the profession of educators is
so I can contribute to the pool of educators that seek to enlighten the world through
imparting education to all learners. This is why matters regarding paving the way to
education for all learners hold a special interest in my heart. Today I am involved with a
non-profit project, “Kubatsirana”, at our school, through which we raise money to pay
tuition for students in my home village in Zimbabwe who otherwise would not have had
the opportunity to learn (see Appendix F).

—2 ~

My research focus is aimed at investigating the means to best educate diverse
learners. This forms a large part of my personal interests to ensure that through my
profession and my educational pursuits I can cater for the educational needs of all
learners, especially learners from socio-economically disadvantaged backgrounds whose
home situations strike a chord with me. As stipulated by Darling -Hammond et al (2002)
I strongly believe that all students can succeed as long as they are supported by
knowledge of many strategies to enable this success. Through my research, I therefore
hope to come up with findings that can add to the research pool that seeks to enrich the
learning experiences of diverse learners. I have the calling, the determination, and the
hope to contribute to improving the educational system to meet the needs of our diverse
student population, and I know I am not alone in this venture.
Study Background
The 2006 Census enumerated an estimated 2.7 million Ontarians who identified
themselves as members of the visible minority population, representing more than half of
Canada’s total visible minorities (Statistics Canada, 2010). By 2031, the visible minority
groups would comprise 63% of the population of Toronto and one out of every five
people in Canada could be a member of a visible minority by 2017 when Canada
celebrates its 150th anniversary (Statistics Canada, 2010). In addition to that, research has
pegged Toronto’s dropout rates at 42 % for students of Portuguese heritage, 40% for
black students, 39% for Spanish students and 12% for students of Chinese descent
(www.parentcentral.ca). It is these escalating minority population figures coupled with
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the alarming dropout rates of the diverse student population that make this research study
relevant.
While diversity could be one of Ontario’s greatest assets economically, socially
and culturally, a competent, permeable, culturally relevant education system is needed to
empower Ontario’s student population, and enhance diverse learners to develop into fully
functioning individuals who can fully contribute to society and make this world a better
place. Mainstream schools have been successful in engaging some students (e.g., students
from the dominant society), while disengaging others (e.g., poor, working class and racial
minority students, and student bodies marked as “different” by gender, sexuality, faith,
dis/ability...)(Dei, 2003). There is need to examine how various factors of schooling,
such as curricular and assessment practices, school community relations, staffing profiles
and the organizational life of schools, have a disempowering impact on minority and poor
youth (Dei, 2003). These factors, along with others such as low teacher expectations,
affect learning outcomes for students resulting in minority youth disengagement from
school.
Given the above statistics and research findings, there is therefore a serious need
for teacher education programs to equip teacher candidates with pedagogical, curricular
and instructional orientations that will enable them to effectively address the needs of
today’s diverse classrooms. In their book, Culturally Proficient Instruction, Robins,
Lindsey & Terrell (2006) have stipulated that, “learner success depends on the quality of
instruction, regardless of other variables that influence achievement” (p.28). This is why
it is of necessity to ensure that pre-service teachers possess the ability to bring quality and
/N /
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relevant instruction that will alleviate the learning related problems that diverse students
grapple with every day in the school system.
As Ontarians, we therefore look up to teacher education programs to develop an
equity-oriented pre-service pedagogy that will equip prospective teachers with
instructionally competent and culturally sensitive strategies to enable them to effectively
address the needs of diverse learners. Teaching is about inviting learners into the learning
process by weaving readings about language and culture in the context of classrooms,
schools and communities as well as developing strategies for teaching in heterogeneous
classrooms (Darling-Hammond et.al, 2002). Pre-service teachers need to develop and
master the needed strategies for working with diverse learners for these strategies will be
the catalysts for progress in today’s diversified classrooms.
Ontario’s growing diversity could be its greatest strength provided the educational
needs of the diverse learners are met. Conversely, diversity can easily be a social and
economic downfall for Ontario if nothing is done to combat the learning-related
hardships endured by its diverse student population. Failure to realize diverse students’
prospects for learning will fail the students. This is why in my research I focus on
investigating the contributions of teacher education programs in facilitating pre-service
teachers to realize the need to effectively address the needs of diverse learners.
Realizing the diverse nature of Ontario’s student population, the Minister of
Education, in 2008, called for the creation of an equity and inclusive education strategy
for Ontario schools which, among other things, mandates all school boards in Ontario to
~ 5 ~

implement Equity and Inclusive Education Board Policies. The strategy aims at
promoting inclusive education, as well as to understand, identify, and eliminate the
biases, barriers, and power dynamics that limit students’ success in education in order to
help close the achievement gap among students (Ontario’s Equity and Inclusive
Education Strategy, 2009). While this can be viewed as a gigantic step in promoting
educational success for diverse learners, to me it remains a half solved equation and an
incomplete puzzle until the same effort is applied on teacher education programs. In my
opinion, teacher education programs have a bigger role to play in this venture. If pre
service teachers are exposed to equity focused pedagogy, it will be easier for them to
merge into the equity efforts initiated by the school boards. However, not much has been
done to interrogate the contributions of teacher education programs towards promoting
teaching for diversity. If this responsibility is solely placed on school boards, it might be
too heavy a burden to bear.
Without thorough preparation, pre-service teachers will not be successful at
dealing with the complexities of today’s diverse classrooms on their becoming classroom
teachers. The government’s vision of an equity oriented and inclusive education system
in Ontario needs to be reflected in teacher education programs’ practices and policies. In
my opinion, more action needs to be taken to ensure that teacher education programs
explicitly commit to diversity. Teachers need to be adequately equipped with strategies,
resources, and skills if the goal of delivering equitable education is to be achieved
(Collins, 2005).

6

Study Purpose

The purpose of this study is to gain insight into the educational experiences of
pre-service teachers and investigate their readiness for diverse classrooms. Ontario’s
diverse student population calls for a teaching force that can meet the needs of
linguistically, and culturally diverse students (Burriss & Burriss, 2004). While the student
population keeps growing and becoming more linguistically and culturally diverse, the
diversity of the teacher population seems to be uneven. In addition to the growing diverse
student population and the disproportional diversity in the teaching force, a mentality
favoring mono-culturalism and mono-lingualism also seems to prevail in the classroom
and in pre-service teacher programs today (Sleeter,2001). Pre-service teachers should be
equipped with more than just curriculum knowledge; more importantly, they should have
the ability to understand students’ diverse backgrounds so they can incorporate learning
experiences that the students can connect with (Sleeter, 2001).
Delpit (2006) attributes differences between students’ home culture and school
culture as a major contributing factor in the creation of cultural conflict in the classroom.
Use of instructional, interactional and disciplinary styles by educators that are culturally
incompatible with students’ ways of life can create major problems within the school
system. It is therefore crucial for teacher educators to maximize pre-service teachers’
multicultural experiences so that they can acquire instructional approaches that focus on
the strengths of the learners rather than their deficits. Pre-service educators need to be
well-equipped with the relevant expertise and skills so they can create engaging and
relevant school experiences for diverse learners. Teachers need to be able to create
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culturally responsive classrooms that specifically acknowledge the presence of culturally
diverse students and the need for these students to find connections among themselves
and with the subject matter and the tasks the teachers ask them to perform (Montgomery,
2001). It is therefore important to examine the contributions of teacher education
programs towards the creation of a teaching force that can enrich the learning experiences
of today’s diverse learners.
Principal research questions that drive my research
The following principal questions drive my research: (1) What is the significance
of teaching for diversity? (2) How do teacher education programs prepare pre-service
teachers for diverse classrooms? (3) Have they done enough or is more effort required for
teacher preparation programs to equip teacher candidates with the skills needed in dealing
with cultural and racial diversity? (4) How prepared are teacher candidates to work
productively with Ontario’s diverse student population? (5) From the perspective of pre
service teachers, who are the diverse learners and what is the best means to educate
them?
My experiences as a black migrant student teacher
My experiences as a black migrant student teacher in Canada form part of the
purpose for this study. On immigrating to Canada, I was offered admission into a teacher
preparation program in Ontario. Previously in Zimbabwe, I had completed an honor’s
degree in psychology and worked as an unqualified teacher for three years prior to my
coming to Canada. Therefore, I entered teacher’s college with all the confidence having
~ 8 ~

acquired considerable experience from my three years of teaching in Zimbabwe.
Zimbabwe (formerly known as Rhodesia), being a former British colony, provided
education in English and so I did not anticipate any major difficulties in my studies as a
teacher candidate despite the notably obvious lack of diversity among the student teacher
population.
Contrary to my expectations, within a short space of time into the program, I
began to notice the “different” treatment that I was accorded by my colleagues as a
person of color with an accent. There were many challenges that I faced as a “different”
student. For example, during most classes, we were required to work on assigned tasks in
groups. It was hard for me to find people who would willingly accept me as a legitimate
member of the group. Whenever I approached my classmates for group work, I could not
help but notice the air of hesitancy in their faces. Some people would actually turn me
down without even hesitating. Instructors would sometimes intervene to ensure that I
was in a group, but in most cases I had to struggle to find a group to join on my own.
Thus an act as simple as finding group members to work with, which for many could be
easily achieved, for people like me it was a hurdle. I had to work very hard and as a result
of my hard work I began to slowly earn my fellow colleagues’ respect and trust. I had to
prove myself whereas for students from the mainstream culture it was a given that they
knew what they were doing.
My experiences serve to confirm Solomon’s (1996) observation that huge burdens
of responsibility and expectations are placed on minority educators which highly
supersede the expectations for their counterparts from the dominant culture. This is where
~ 9~

I find the relevance and purpose for my research. It is important that pre-service teachers
are taught enough about diversity so they will not underestimate, under teach or deprive
diverse learners of learning experiences that are challenging, meaningful and
transformational. Due to my professional experiences, I am in a better position to
understand and identify with the struggles and experiences of “otherness” endured by the
diverse learners in the school system. It is therefore the purpose for this research to carry
out a study which reveals the existence of these experiences of “otherness” among the
diverse and the need to implement a pedagogy that attends to the needs of those who are
diverse.
There is need for teacher preparation programs to expose pre-service teachers to
pedagogical orientations that will enable them to work constructively with those students
whose backgrounds and learning styles differ from what they are familiar with and to
possibly dispel notions of alienation among the diverse. As suggested by DarlingHammond et al (2002), the educators must present the curriculum in such a manner that
the diverse learners will feel included in the learning process. This can only happen if
pre-service teachers in their learning discourses are allowed opportunities to deeply
explore diversity.
When I was in the faculty of education , there were just a few minority students in
the entire teacher education program, and we were scattered in different specialties; some
were primary juniors, others intermediate juniors and senior intermediates. This made it
difficult for us to collaborate and discuss any concerns we had as minority students.
Moreover, we only had eight months to do the required work and complete our degree
~
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programs. Since time was of essence we simply focused on completing our degrees. I
have no doubt that such feelings of being misunderstood and alienated are harbored by
many diverse students in the public school system. While some of the teachers may be
aware of the concerns of diverse learners, such as low test scores, low learning interests
and others, as postulated by Howard (2006), they in most cases have no idea how to deal
with these situations unless someone prepares them. It is the purpose of this research to
interrogate the effectiveness of teacher education programs in preparing and ensuring that
all teacher graduates are not only aware of but are ready for diversity.
My experiences as a black migrant educator
Upon completing teacher education, I was fortunate to attain a full time teaching
job within the Greater Toronto Area (GTA). A growing body of research has expressed
concern over the difficulties minority teachers have experienced as they try to penetrate
the teaching profession. There is an imbalance in the rate at which minority teachers are
hired (Wallace, 2009). However, for me it was different for I got hired the same year that
I completed college. My struggles as a “different” teacher began after I started teaching.
The school community where I was assigned is highly multicultural and I have been
working at the same school for the past seven years. Even though the student population
is highly diverse, the teaching staff is predominantly white. This aligns with the findings
from research studies that have alluded to the mismatch between the teaching population
and the ever increasing diverse student population in the public school system as a threat
to equity and diversity. According to Wang (2006),
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Nowadays, cultural diversity is very much present in student populations of many
Canadian elementary and secondary schools, while the teaching force is still
comparatively homogeneous with most teachers from white, Anglophone middle
class background. The cultural differences between students and teachers can
easily lead to cultural mismatch, (p.173)
The fact that as the classrooms are becoming increasingly diverse, the teaching force still
remains predominantly white, calls for teacher educators to thoroughly engage pre
service teachers in diverse perspectives that will enable them to succeed in heterogeneous
classrooms. Delpit (2006), in her paper, Skills and Other Dilemmas of a Progressive
Black Educator, expresses her discontent over the fact that not only are there a few
minority teachers in the school system, but also the fact that the contributions of the
minority teachers are often downplayed,
Too often minority teachers’ voices have been hushed....As difficult as it is for
our colleagues to hear our children’s existing voices; it is often equally difficult
for them to hear our own (p.19).
Reflecting on my seven years of teaching in Canada, there were many experiences
that I went through as a “different” teacher. I will, however, cite just a few examples of
incidences that I experienced that serve to illustrate the “different” treatment that was
accorded to me as a minority teacher. The most common experience is that of low
expectations and negative assumptions. Just because I speak differently, people quickly
conclude and assume that I must have limited communication and language skills. It has
~ 12 ~

become a common experience during workshops for people to either try to complete
sentences for me during discussions or to try and rephrase my contributions so they sound
“acceptable”. This I have noticed is due to the low expectations people have for the
minority which cause them to make all sorts of assumptions which in all cases are
“simply assumptions” ( Delpit, 2006, p.74).
Another example is the experiences I have had with supply teachers. Sometimes I
get supply teachers who on finding me in my classroom would ask for “the teacher”
assuming I was a parent, an educational assistant, volunteer or something other than a
teacher. At other times supply teachers and other visitors to the school will ask me how
long I have been supplying in the school assuming I could not be a permanent teacher.
These are just a few of the examples which serve to illustrate my experiences of
“otherness” as a migrant educator. From the examples that I have cited above you can see
how assumptions about identity can influence teachers’ actions be it towards fellow
teachers or students. According to Lisa Delpit (2006) these are assumptions of
incompetence by the majority culture members which occur when a single individual is
viewed as a representative of a low status group. This is why such topics need to be
tackled in teachers’ colleges so that pre-service teachers gain knowledge on how to
perceive differences. As stated by Darling-Hammond et al (2002) “assumptions [can be]
the most treacherous aspect of life in a classroom” (p.25). Pre-service teachers need to
gain awareness during their training about diverse learners, so that instead of making
assumptions about those students who are different from them, they will be “sensitive to
issues of cultural difference” (Delpit, 2006, p. xxvii).
13

One last example of how I have been perceived as a “different” teacher is with
regards to my experiences marking EQAO exams. I have had the opportunity to work as
an EQAO scorer for the past seven years. Again the number of EQAO scorers from the
mainstream culture greatly exceeds that of the minority. So every year I find myself
sitting between members from the mainstream culture and every year I have had to deal
with the same problem of assumptions. The moment they see me they assume it’s my
first time marking and also that I probably need their help during the marking process.
Hence they take it upon themselves to try to show me how to use the PDAs and to repeat
the instructions from the scoring supervisor for me.
Just this last summer as we were marking I happened to sit next to a young
teacher from the mainstream culture. During the beginning stages of the marking session
she took it upon herself to try and show me how to do everything assuming she knew
better. Whenever something like that happens I like to give people enough time to correct
their actions, so I do not object. This particular teacher did not stop trying to help until
the scoring supervisor came by where we were sitting to commend me on a job well done
and he also explained that my validity scores were the highest in the whole group. He
even advised me to apply for the position of a scoring supervisor since I was so good at
marking. It was then that the teacher started to show me some respect as a fellow marker.
These experiences just serve to show the lack of knowledge about diversity which
can lead to all sorts of assumptions. Coming face to face with such assumptions has
taught me a lot about the experience of “otherness” and has fuelled my resolve to remedy
the learning problems faced by diverse learners in the school system. Embarking on this
/v ^ /J.

research study is part of my attempt to seek ways to best assist the diverse learners.
Canada is a multicultural country, and that has changed the student compositions in the
school system. Therefore, pre-service teachers need to have the professional competence
it takes for them to be able to implement inclusive approaches not only in the classroom
but also in their dealings with their fellow educators from the minority group.
Study Rationale
It is important to probe into the experiences of pre-service teachers and
investigate their preparedness for diversity. Several research studies have expressed
concern over the escalating poor performance by diverse students in the public school
system as well as the alarming rate at which these students are dropping out of school. I
believe one of the ways this situation can be remedied is through teacher education
programs thoroughly preparing pre-service teachers for diversity so that they will be able
to implement a pedagogy that “reaches” the diverse student population. The rationale
behind this research study is to alert educators of the need for multicultural school
currículums in light of the growing numbers of ethnically and culturally diverse children
enrolled in the public school system. According to Sparks (1994), teachers need to know
that when they are given the responsibility of teaching students from culturally diverse
backgrounds, their attitudes must reflect an appreciation of the cultural, linguistic, and
social characteristics of each of their students. Through this research I attempt to probe
into the experiences of pre-service teachers to see the extent to which their views reflect
an appreciation of diversity.
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As stated earlier on, my childhood experiences have played a major role in
shaping my educational and professional values. My personal background and my
experiences as a female black migrant educator, the few of which I have outlined above,
have sensitized me to the learning needs of diverse learners. I have heard people say that
experience is the best teacher. This is so true. For me my childhood experiences and my
professional experiences as a teacher in Canada have taught me a lot about the plights of
diverse learners. The learning problems they grapple with daily are many. From my own
observations their problems include low expectations, lack of connectedness, negative
assumptions, poor scores on accountability tests, lack of a curriculum with which they
identify, negative interpretations, irrelevant learning resources just to mention a few
examples.
Solomon & Sekayi (2007) have pointed out the problems encountered by diverse
learners in urban schools as ranging from chronic underachievement, increasing dropout
rates, oversubscription of minority students in special education, poorly equipped
teachers and lack of clarity by the scholarly discourse. All these problems have left many
wondering if the difficulties of urban students are “a matter of their failing school, or the
schools failing them” (p. ix). These problems are rather foreign to educators who come
from the mainstream middle class culture while someone who has been through
“different” experiences like me can easily comprehend such issues. This is why teacher
education programs should bring issues of diversity to the center of their pedagogy so
that they can equip all pre-service teachers with the knowledge and skills they require to
bring greater success to today’s diverse learning communities.
~ 16 ~

As illustrated in Gary Howard’s (2006) book, We Can’t Teach What We Don’t
Know, too many teachers are inadequately prepared to teach students from culturally
diverse backgrounds. This is very problematic considering the diverseness of today’s
classrooms. Teacher preparation programs therefore need to ensure that all teachers
acquire the essential skills needed to effectively teach for diversity. Darling-Hammond et
al (2002) argues,
The central problem lies in the way we have traditionally chosen to incorporate
diverse peoples and perspectives into the curriculum- as adjuncts to the main story
rather than a central part of the story itself (p.37)
The responses of the teacher candidates in this research reveal this treatment of diverse
perspectives as “adjuncts to the main story”. What is needed is to ensure that teacher
candidates experience diversity fully so that when they become classroom teachers they
will be able to acknowledge students’ diverse experiences and successfully foster student
learning.
My own personal-educational-professional journeys have both awakened and
sensitized me to the educational needs of diverse learners. Reflecting on my own life
journey, I know for sure that education is, for me, the key to success. The many
experiences that I have gone through as a black educator have opened my eyes and
enabled me to identify with all who have been through experiences of “otherness”
especially the diverse learners. My main objective in conducting this research is to
contribute in finding the best means to educate diverse learners. I chose to interview
~ 17 ~

teacher candidates to investigate the preparedness of pre-service teachers for diverse
classrooms.
Reflecting on my experiences as a student teacher, I can say I did not attain
enough skills for me to be able to effectively address the needs of diverse learners. What
I can recall from my college experiences and teaching practicums is that we learned how
to prepare lesson plans, about general classroom management skills and issues to do with
learning disabilities. According to Brown (2007), effective teaching requires much more
than mere mastery of content knowledge and pedagogical skills. There was nothing
specifically on diversity and equity issues in the courses that I took. So when I got hired
to teach in a multicultural school I had to depend on my own creativity and my personal
experiences. As a matter of fact I still do. I am hoping that through my pursuit of this
research study I will be able to gain a better understanding on how to maximize
implementation of inclusive education in my classroom as well as in my school in
general. Thus my personal diverse background and my experiences as a female, black
migrant educator have enabled me to realize the need for creating inclusive classroom
environments. How about my fellow colleagues from the mainstream cultural
background who may not even realize the need for culturally relevant teaching? Should
we blame them if they utilize approaches that do not build on the cultural backgrounds of
the diverse learners entrusted to their care? Are they to be blamed for the poor
performance by diverse learners on accountability tests? Certainly not! I believe it is the
responsibility of teacher education programs to immerse pre-service teachers in rich
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diversity related learning experiences so that on joining the teaching force, they will bring
beneficial learning experiences for all.
As I teach I make as much effort as I can to enrich the learning experiences of the
diverse learners in my class. In my shared reading sessions I utilize resources that my
diverse learners can connect to so they will be able to see themselves reflected in the
curriculum (see Appendix G). However, we need to think about the many well
intentioned teachers from different backgrounds who wish to address the needs of diverse
learners, but simply do not have the tools to do so. This is why teacher education
programs need to equip the pre-service teachers with the essential tools needed to
effectively minister to the needs of diverse learners.
The accounts of the four participants I interviewed regarding their practicum
experiences clearly indicate that even though most schools do engage in multicultural
practices, the focus is on superficial features such as food, dance, and dressing. These are
great as far as celebrating diversity and showing respect for “others” is concerned but
these practices do not do much to address the cultural hegemony. These practices are not
effective enough to address the exclusive nature of the bulk of the curriculum which for
the most part is based on Eurocentric ideologies and hence only bears relevance to some
groups while excluding “other” people’s experiences. As asserted by Solomon & Sekayi
(2007),
Those who control the social system espouse the white middle class patriarchal
values. They dominate the school system by (a) totalizing curricula and texts that
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exclude the experiences and histories of diverse student cultures; (b) upholding
pedagogical practices based on a knowledge-transmission model; (c) ensuring
student-teacher relationships characterized by domination and hierarchy; (d)
maintaining dominant group interests and ideologies that are pervasive in
schooling; and marginalizing minority groups (p.68).
This is why the focus of my research is to figure out what can be done to best
assist diverse learners. My own diverse background coupled with my experiences as a
female black migrant educator has alerted me to the needs of diverse learners. My hope
is that this research study will be found useful in rectifying the educational situations of
the diverse learners not only in my school community, but in so many other such
communities in the educational arena.
As an immigrant, I know that a lot of immigrant families who make it to the developed
world like I did, have one thing set in their minds - for their children to benefit from the
great educational opportunities available in the developed world. I therefore find it
imperative for me to rally along with other researchers in education in the quest to find
the best means to assist the diverse learners in Ontario and enable academic success for
all learners. Thus as an educator from a diverse background, who is currently teaching in
a highly diversified immigrant community, I am compelled to do everything in my power
to enhance successful learning for diverse learners. This is what sparks my interest in
investigating, through my research, the means to best educate diverse learners. As a
female black migrant educator from a humble background, with experience teaching in a
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multicultural immigrant community, the struggles and hurdles that diverse learners often
encounter in the school system resonate with me.
The needs of diverse learners are insurmountable ranging from low test scores on
accountability tests, home situations unfavorable to learning, limited language skills, low
expectations & low self-esteem, cultural adjustments, homework challenges, curriculum
demands, lack of sufficient human resources to address their educational needs, dealing
with inequalities associated with being different et cetera. All these are factors that can
inhibit successful learning for diverse learners if left unaddressed. The experiences of
diverse learners strike a chord with me given my own experiences as a female black
migrant educator. Therefore, I do not take teaching as simply a job opportunity, but a
vocation which gives me a platform to make a difference in the lives of diverse learners.
Both my personal background coming from the developing world as well as my
experiences working as a minority educator in a multicultural community in Toronto,
have accelerated my desire to contribute to the research pool that attempts to tackle the
educational needs of diverse learners. This is the reason why I am particularly interested
in pursuing research that serves the interests of diverse learners in order to ensure that all
learners have access to quality education which will pave the way for them to be effective
people who can fully contribute to the global society. My aim is to explore, through my
research, avenues within the field of education that will help enrich the learning
experiences of diverse learners. I would like to see students from diverse cultural
backgrounds and socio-economically disadvantaged families overcome barriers and excel
in education.
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Through this research, I hope to interrogate the preparedness of pre-service
teachers to effectively address the learning needs of Ontario’s diverse student population.
I am conducting interviews with pre-service teachers to gain insight into their perceptions
and views regarding the significance of teaching for diversity. It is my hope that this
study will highlight the need for teacher education programs to expose pre-service
teachers to adequate diversity-oriented experiences to help alleviate the learning needs of
diverse learners.
Study Overview
This thesis contains five chapters, the first of which is comprised of the
introduction, the background, purpose, and rationale for the study. The second chapter
reviews the conceptual and theoretical framework that guides this research. The third
chapter reviews the literature studies on pre-service teachers that already exist which
relate to the current study. The fourth chapter describes the methods employed to conduct
this study as well as the data analysis. Lastly, the fifth and sixth chapters outline the
findings from this research and the concluding remarks.
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CHAPTER TWO
CONCEPTUAL FRAMEWORK
Darling-Hammond et al (2002) and Lisa Delpit’s (2006) educational perspectives
on the learning of diverse learners form the basis for my conceptual and theoretical
framework. They both utilize the theoretical underpinnings of critical pedagogy,
multiculturalism, and culturally responsive pedagogy relevant for educators who will
work in diverse classroom. This is why I find their theoretical perspectives to be of
significance to pre-service teachers who will work with Ontario’s diverse student
population. My research study investigates the experiences of four teacher candidates in
order to determine the effectiveness of teacher education programs in preparing pre
service teachers for diverse classrooms. Delpit (2006) and Darling-Hammond et al (2002)
both provide significant direction towards a pedagogy that is appropriate and responsive
to culture; a pedagogy which approaches diverse learners from the perspective of their
strengths rather than their deficits.
Lisa Delpit (2006) outlines her research experiences within different cultural
settings, in Papua New Guinea and Alaska, which led to her realization of the importance
of embracing diversity in education. She argues that “it was in those settings that [she]
first understood the need to step outside of [herself] and [her] beliefs in order to allow the
perspectives of others to filter in” (p. xxvi). In the same manner, teachers need to bring
into the classrooms learning experiences which build upon the different perspectives and
experiences of diverse learners. Delpit (2006) expounds on how the educational
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experiences of diverse learners can be enriched when teachers bring into the classrooms,
learning opportunities that validate the cultural backgrounds and learning styles of
diverse learners. She states,
That, I believe, is what we need to bring to our schools: experiences that are so
full of the wonder of life, so full of connectedness, so embedded in the context of
our communities, so brilliant in the insights that we develop and the analyses that
we devise, that all of us, teachers and students alike, can learn to live lives that
leave us truly satisfied (p.104).
Delpit (2006) highlights significant educational insights on culturally relevant pedagogy.
She argues that most teachers, even though well-intentioned do not know well enough to
navigate cultural differences in the classrooms as well as racial, religious and socio
economic differences. She challenges schools and educators to find creative ways to
successfully work with students from linguistically and culturally diverse backgrounds in
order to ensure these students achieve a high quality and equitable education.
In my research I focus on interrogating the contributions of teacher education
programs in preparing teachers for diverse classrooms. Ladson-Billings (1994) has
stipulated that the academic achievement of ethnically and culturally diverse students will
improve when classroom instruction is delivered through their own cultural and
experiential filters. The findings from my research study build on such theoretical
stipulations that advocate for a pedagogy that connects to the prior knowledge and
cultural experiences of the diverse learners. Through a culturally relevant pedagogy the
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cultural characteristics, experiences, and perspectives of ethnically and culturally diverse
students can be utilized as conduits for teaching them more effectively.
According to Gay (2002), part of the responsibility of teacher training programs is
to prepare pre-service and in-service teachers to work effectively with students from
culturally and linguistically diverse backgrounds. In my own personal opinion, I say it is
not just “part” of teacher educators’ responsibility. Given the racial, cultural, and
linguistic diversity of today’s student population, it should actually be the central focus of
teacher education programs to equip pre-service teachers with the skills and expertise
they need to effectively operate in today’s diverse classrooms.
There has been a dramatic demographic shift globally and this has caused a
significant change in the racial, cultural, and linguistic diversity of the student population
in the public school system today. The way the educators will respond to this change will
affect the self-esteem and academic success of students from these varied racial, cultural,
and linguistic backgrounds (Brown, 2007). Nieto (2000) argues that schools and colleges
of education need to respond to this global demographic shift by radically transforming
their pedagogical policies and practices if they are to become places where teachers and
prospective teachers learn to become effective with students of all backgrounds.
Ontario is the most multicultural province in Canada, where half of all new
immigrants in Canada make their home. (Immigration, Ontario, 2010). Its population of
12 million includes people from 200 countries who speak as many as 130 languages
(www.ontarioimmigration.ca). Therefore dealing with diversity could possibly be one of
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the central challenges of Ontario’s education system today. Given these staggering
statistics, it is imperative that teacher education programs thoroughly prepare pre-service
teachers for diversity so that they will be able to deliver a culturally relevant pedagogy.
As postulated by Gay (2002), when academic knowledge and skills are situated within
the lived experiences and frames of reference of students, they are more personally
meaningful, have a higher interest appeal, and are learned more easily and thoroughly.
Darling-Hammond et al (2002) has pointed out,
it is impossible to prepare tomorrow’s teachers to succeed with all of the students
they will meet without exploring how students’ learning experiences are
influenced by their home languages, cultures, and contexts (p. 9).
Thus pre-service teachers need to have a concise understanding of how to navigate
cultural understandings within diverse classrooms and bring learning experiences that
validate the “cultures”, the “contexts” and the “experiences” of diverse learners. Lisa
Delpit (2006) argues along the same lines as she states that “Knowledge about culture is
but one tool that educators may make use of ... in educating diverse children” (p.167).
In the light of my research findings I share the same sentiments as those of Delpit
(2006) and Darling-Hammond et al (2002) regarding the education of diverse learners. I
believe an effective way to deal with diversity challenges in education would be through
teacher education programs taking a stand and responding to the global demographic shift
by placing diversity “front and center” (Nieto, 2000). Intensified diversity experiences
will encourage pre-service teachers to explore instructional approaches and pedagogical
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orientations that will positively impact the learning of diverse students. Given the
opportunity, pre-service teachers will learn multicultural and anti-racist concepts that will
help them to teach for social justice in their classrooms. They will gain significant
insights about diversity to help them to intervene on behalf of victimized and
marginalized students.
As postulated by Delpit (2006) what is needed is for teacher education programs
to expose pre-service teachers to culturally rich pedagogical orientations to enable them
to “develop potential strategies for working with diverse groups of children” (p.126).
Teachers who work in today’s diverse classrooms should not be “too book-or-curriculum
bound” (p.125) in their approaches. Instead teachers need to utilize instructional modes
that “build upon students’ past experiences... [and to] look beyond the books, the
curriculum...” (p. 125).
Through my research I landed upon insights similar to those outlined by Delpit
that strongly point to the need for teacher educators to elevate their training efforts in
order to promote implementation of pedagogues that cater for all. I also came to the
realization that teacher preparation programs need to place diversity issues at the core of
their curriculum to effectively prepare teachers for today’s diverse classrooms. Delpit
(2006) appeals to educators to incorporate the cultural legacies and experiences of diverse
learners in the teaching process to enhance educational success for all. Darling-Hammond
et.al (2002) supports the same idea as she suggests,
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As teachers we have to instead reach out to the students who are different from us,
ask questions about their backgrounds, and create a space in which they are free
to talk from their own perspectives, with the understanding that we all can learn
from the experiences and observations of each other (p. 20).
Teachers’ ability to create those safe learning environments where students can be
comfortable talking about their experiences and backgrounds fearlessly, without feeling
marginalized if their stories differ from everyone else’s, largely depends on the quality of
their pre-service experiences. In her attempt to highlight the need for increased
involvement of diverse peoples and increased incorporation of diverse perspectives in the
educational arena, Delpit (2006) asks,
Why do the refrains of progressive educational movements seem lacking in the
diverse harmonies, the variegated rhythms, the shades of tone expected in a truly
heterogeneous chorus? Why do we hear so little representation from the
multicultural voices...? (p. 11)
As can be deduced from Delpit’s questions above, the key factor is to ensure inclusion of
“other voices” and “other experiences” in all educational settings in order to enhance
educational success for all. No doubt education does thrive on collaboration between all
members of the learning community; teachers, students, administrators, teacher educators
and parents. This is the reason why my research focuses on investigating the
preparedness of pre-service teachers for diversity to see how much is being done by our
teacher education programs to expose pre-service teachers to “other voices” and “other
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experiences.” Ontario’s particularly highly diverse student population calls for the need
for pre-service teachers to be thoroughly prepared for diversity.
Delpit (2006) highlights significant educational insights on culturally responsive
pedagogy. Through her research experiences in Papua New Guinea and Alaska, Delpit
came to realize the importance of seeing the world through the eyes of those with very
different histories, an experience which allowed her to understand the perspectives of
“others”. On the grounds of such research experiences, she challenges educators to put on
multicultural lenses so that their perspectives will draw on and validate the linguistic and
ethno-cultural diversity in the classrooms. Delpit (2006) drew on Dewey’s (1904)
argument that “the greatest asset in the student’s possession - the greatest, moreover that
ever will be in his possession - [is] his own direct and personal experience” (p. 124).
Delpit (2006) aligns herself with this argument by calling for the “[restructuring of]
education classes so that all students are not merely allowed but encouraged to bring their
past experience, their own stories” (p.124). Teacher education programs need to
restructure their pedagogies in order to produce culturally competent teachers who will
serve as “resources for bringing to the fore differences in worldview, learning style,
social organization, language...” (p.126) and bring into the classroom “new attitudes of
openness and acceptance of difference... [and to] hear the voices of diversity” (p.127).
Delpit (2006) advocates for a pedagogy that approaches learners from the
perspective of their strengths as opposed to approaching them from the perspective of
their deficits. She taps into African pedagogy which believes in the inherent intellectual
capacities of all students as she states,
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Perhaps we can learn from traditional African education, where the role of
teachers is to appeal to the intellect, the humanity, and the spirituality of their
students (p. xviii).
Delpit (2006) conveys belief in the students as a crucial element for all educators to
facilitate exposure of all students to a stimulating curriculum which taps into the learning
interests of diverse students and allows them to excel academically. Believing in the
children's capacity to learn is an integral part of learning which will encourage teachers to
offer diverse learners endless possibilities. Hilliard (1997) asserts that just as humans and
animals teach their young ones what they need to know in order to survive, educators
need to do the same without questioning the abilities of diverse learners. Sometimes
teachers become too focused on trying to find out what is wrong with the students to a
point where they fail to recognize the interests and intellectual capabilities of the
students. What is needed in today’s diverse classrooms are teachers who, instead of
trying to find out what is wrong with the children, their families, their backgrounds or
capacities, will channel greater effort towards figuring out ways to tap into the interests
and inherent intellectual capacities of the students.
It is important for pre-service teachers to learn who the diverse learners are - their
lived culture, their interests, and their intellectual, political, and historical legacies. That
way on becoming classroom teachers they will implement teaching methods that will
enrich the learning experiences of the students and expose the students to a curriculum
that allows students to excel academically. More importantly, educators need to focus
more on celebrating the resourcefulness and accomplishments of students rather than
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seeking to see what is wrong with the students. Investigating what is wrong with the
students’ family situations, or their cultural backgrounds, or their low- income status, or
their low EQAO test scores will not in itself help us better our practice. Delpit (2006)
argues that good teachers are those who “...are [neither] time-bound to a curriculum ...
[nor] bound to books and instructional materials... [but those who will] communicate
with, observe, and get to know their students and the students’ cultural background”
(p. 118). She goes on to explain the learning problems that can occur as repercussions for
exposing students to non-stimulating curriculums,
Black boys are unduly penalized in our regular classrooms. They are
disproportionately assigned to special education. They do not have to be, and
would not be, if our teachers were taught how to redesign classrooms so that the
styles of [diverse learners] are accommodated (p. 169).
These kinds of problems occur when there is a mismatch between teachers’ and
students’ cultural orientations. This is why I find it important for teacher education
programs to address this mismatch by exposing pre-service teachers to a culturally
proficient pedagogy which will equip teachers with the needed tools for today’s diverse
classrooms. When teachers are taught how to implement pedagogies that take into
consideration the learners’ lived cultures; their political, intellectual and historical
legacies, they transform into culturally responsive teachers; teachers who believe that
culture deeply influences the way children learn (Stoicovy, 2002). It is these culturally
responsive teachers who will have the capacity to positively impact the learning
experiences of diverse learners. In the light of Delpit’s (2006) theoretical perspectives,
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we can see the need for teacher education programs to offer preparatory grounds for pre
service teachers to bring into the diverse classrooms, pedagogical approaches,
interactional and instructional styles that affirm diverse learners’ lived experiences and
allow the students to connect with the learning process.
In one of her public lectures, Delpit (2003) refers to teachers as the “seed people”
growing a new future. As “seed people” educators need to be conscious of the fact that,
just like seeds planted in a natural garden, each student in the garden of learning requires
nurturing. Teacher education programs need to demonstrate their awareness of their role
in enabling the nurturing abilities of pre-service teachers. Desmond Tutu, an African
Archbishop, in his book, God has a Dream, (2005) expounds on an African concept we
term “Ubuntu”. “Ubuntu” speaks of the importance of interconnectedness and the need to
be affirming of others. Teacher educators need to prepare pre-service teachers so they
realize the connectedness between educational success and diversified, culturally
affirmative instruction. Success in education for diverse learners depends on educators’
abilities to utilize instructional styles and pedagogical orientations that affirm students’
ethnical and linguistic backgrounds and allow students to connect with their prior
knowledge and cultural experiences (Delpit, 2006). Through my research study I was
able to interview pre-service teachers to determine their familiarity with culturally
affirmative approaches and their attitudes and perceptions towards diverse-oriented
teaching.
Darling-Hammond et al (2002) like Delpit (2006) illustrate how diversity can be
integrated in teacher education programs to prepare pre-service teachers for diverse
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classrooms. Significant pedagogical truths on learning approaches that facilitate
successful learning for diverse learners emerge from her experiences with various teacher
candidates. These include the importance of integrating multicultural content into the
curriculum, exposure to knowledge construction that takes account of multiple
perspectives and frames of reference, prejudice reduction, development of equity
pedagogy and the creation of an empowering and equitable school culture. DarlingHammond et al (2002) sheds light on who the diverse learners are and what tools they
need to accomplish educational success. She describes diverse students as,
The students with different learning styles, the readers and the non-readers, the
young scholars and the young athletes, the students with full bellies who are
dropped off at school as their parents head to work, and the students who come to
school each day hungry and malnourished” (p.14).
She appeals to all educators to teach so that through education students can attain self
empowerment and become equipped with essential skills that will enable them to
successfully transition into the working culture. Darling-Hammond et al (2002) like Lisa
Delpit (2006) regards knowledge about the students as one of the key attributes for
successful teaching. She points out that it is crucially important that teachers understand
the students they teach - their cultural contexts, their prior knowledge, their prior and
current experiences, their home contexts and all the perspectives they bring along into the
classroom as learners. She argues,
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Without an understanding of how culture, experience, readiness, and context
influence how people grow, learn, and develop, it is difficult for teachers to make
good judgment about how to deal with the specific events they encounter in the
classroom (p.89).
Often times the prior experiences the learners bring into the classroom do not resemble
the teachers’. Hence it is important for teachers to learn about and understand the
students’ world views and their various approaches to learning. When teachers dismiss
students’ ideas because they do not resemble their own, it undermines student success
and threatens progress in heterogeneous classrooms. It is important that pre-service
teachers are taught how to “reach beyond the safe boundaries of the familiar to include
the experiences of others in [their] worldview” (p. 18). Pre-service teachers need to leave
college with a clear understanding of what it takes to teach successfully in diverse
classrooms.
Knowledge about the students is such a fundamental brick that enables effective
teaching in diverse classrooms. Simply understanding the curriculum and educational
content is not enough to enable teachers to “reach” the diverse learners. “Good teachers
are effective because they understand their learners as well as they understand their
content and they are able to bridge the divide between what students already know and
care about and what they need to learn” (p.89). Thus when teachers understand who their
students are, what they have experienced, and what matters to them, they will be able to
bring relevant learning experiences that make sense to their learners. This is the kind of
knowledge that needs to be imparted to pre-service teachers so that when they encounter
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students whose experiences and world perspectives differ from theirs, they will not
exclude but will know how to build on the students’ different experiences and different
perspectives. They will be better situated in positions where they will know how to select
the right approaches and to set appropriate, achievable learning goals for the students.
Lack of knowledge about the students’ cultural backgrounds can lead to application of
inappropriate corrective measures which may do nothing but yield resentful sentiments
from the students and ultimately fail the learners instead of advancing them and enabling
them to succeed.
Darling-Hammond et al (2002) also sheds light on the experiences of new
immigrants. Newcomers often encounter hurdles as they try to get assimilated into the
school system. Besides grappling with language and cultural adjustments, they still have
to deal with many overwhelming tasks which may include curriculum demands,
standardized tests, low expectations, unfavorable home situations, low socio-economic
status and many more. This puts them at a disadvantage in comparison to their
counterparts from the mainstream culture whose home contexts and socio-economic
statuses may be much more stable. Pre-service teachers with enough exposure to
diversity will be in a position to understand and deal with new immigrant students in
constructive ways.
Looking back on my own experiences as an immigrant student in teachers’
college, I faced a lot of challenges which include the “different” treatment which was
accorded me by my fellow students as described in the first chapter. However, these
experiences have made me a better teacher. As I teach in a multicultural community with

~ 35 ~

a very high volume of new immigrants, I can both relate to and easily understand the
struggles of my students. The many setbacks that I experienced in my quest to become an
educator in Canada have sensitized me into becoming a teacher who can heed the voices
of diversity and make a difference. I remember at one point prior to my going to teacher’s
college, I went through tough immigration and financial difficulties. Due to my
immigration status, I could not qualify for school loans such as OSAP so I could not go to
school. I had to wait for years to acquire the “acceptable” immigration status for me to
qualify for OSAP. I also went through a phase where I took up all sorts of jobs to meet
my immigration costs. Now that I am teaching in an immigrant community with students
from diverse backgrounds, I can “heed” the different cries from my students. When
students fail to complete their homework it’s possibly a voice that says; “help me my
mom and dad work round the clock trying to put food on the table and hence have no
time to reinforce my homework needs”. When a student tells me they are living in a
shelter (I have had a lot of students of this nature in my class), I know the family could be
facing major immigration challenges or going through some form of instability, so I
accommodate them accordingly.
When my students do not do so well on accountability tests such as EQAO or on
board initiated Assessments, I do not judge them or view them as non-competent. Instead
I look at ways that can help me set my struggling students on a path to success. Maybe
their failure was because the parents did not have the monetary provisions needed to
prepare them for the exams and, hence, their low test scores. As a teacher it is my duty to
try to close the gap for those students and provide them with the required extra practice.
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Maybe the EQAO scorer who handled my student’s paper did not have the cultural
sensitivity needed when marking culturally and linguistically diverse students. From my
experience marking EQAO, markers are trained in just one day. To me a day is not
enough time to make sure such issues as cultural sensitivity are addressed. As a matter of
fact, I do not remember in my seven years of marking, a time when cultural issues were
discussed during the training process. Even the way some of the questions are structured
is very limiting for the diverse learners.
When my students experience language and communication barriers, I structure
my reading program in a way that sufficiently supports my language learners. I make sure
my resources and my instructional styles will be meaningful to all learners including
those with limited language skills (See Appendix G). Thus my experiences as a foreign
student and my experiences teaching in a multicultural community have caused me to
desire teaching methods that will benefit all my diverse students and open up horizons for
them to succeed. Pre-service teachers need to learn enough about diversity so they will
know “how to proactively acknowledge students’ diverse experiences...” (p. 18) and
“bridge the divide between what students already know and care about and what they
need to learn” (p.89).
The purpose of this study is to use the conceptual and theoretical framework
embedded in both Darling-Hammond et al (2002) and Delpit’s (2006) research
perspectives to help interrogate the contributions of teacher education programs in
preparing teacher candidates for diversity. In my interviews with pre-service teachers, I
will probe to see the extent to which multicultural perspectives are integrated in teacher
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education programs to prepare teacher candidates for diverse classrooms. The responses
of the participants in this research will illuminate pre-service teachers’ college
experiences and help bring to surface students’ views on culturally relevant pedagogy as
well as their level of preparedness for diverse classrooms. I hope to glean significant
insights from this research study that will be useful in preparing pre-service teachers for
diversity.

CHAPTER THREE
LITERATURE REVIEW
In my literature review, I focus on research studies that were conducted in Ontario
in an effort to explore the significance of teaching for diversity. I will show how
community-focused teacher education pedagogies, as portrayed by Solomon & Sekayi
(2007), have played a profound role in demonstrating the means to best prepare pre
service teachers for diverse classrooms. Solomon & Sekayi (2007) used the notion of
border crossing as their reference base to demonstrate how teacher education programs
can effectively prepare pre-service teachers for working with diverse multicultural
populations. They argue for the need to engage teacher candidates in cross-cultural
educational settings to foster teaching for equity and social justice across racial and
ethno-cultural differences and enable teachers to fully understand how cultural dynamics
operate in the classroom. The notion of border crossing as portrayed by Solomon &
Sekayi (2007),
Speaks to the need to create pedagogical conditions in which students become
border crossers in order to understand otherness in its own terms, and to further
create borderlands in which diverse cultural resources allow for the fashioning of
new identities within existing configurations of power (p.28)
Through border crossing teachers can become transformative intellectuals with a wellarticulated framework for understanding the class, cultural, ideological, and gender
dimensions that inform classroom life (Giroux & McLaren, 1996 in Solomon & Sekayi,
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2007). I am strongly convinced that teachers need to be taught more on matters of
inclusion and exclusion so that they can transcend the traditional educational beliefs
which regard teacher education centers as sites where teacher candidates learn how to
create and deliver lesson plans and learn about curriculum and classroom management
strategies. There is certainly more to teaching than delivery of lessons and classroom
management. Schools do not need to be sites where the views, discourses and values of
the dominant culture are overtly transmitted, thereby perpetuating inequalities and
inequities for students with diverse identities (Rezai Rashti, 1995). Instead schools need
to be culturally and educationally permeable for all students. Delpit (2006) reminds us of
the need to “treat children with the belief that we are working with precious resources
when we seek to educate young people... [hence we need to be] deeply committed to
doing the best for children...” (xix).
Community care, knowledge about the students; their diverse experiences,
cultural legacies and cultural settings are relevant tools that will facilitate teachers to
function successfully in diverse classrooms. Hence, these educational tools ought to be at
the center of the training process if success at educating today’s diverse student
population is to be accomplished. The notion of border crossing challenges teacher
education programs to transform their pedagogical modes by maximizing teacher
candidates’ involvement in cross-cultural settings where they can begin to see and
experience the world views of others. Through border crossing, the pre-service teachers
will be exposed to growth producing experiences which enable them to gain a deeper
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understanding of their own assumptions, the students they teach as well as the homes
from which the students come.
Freire (2004) calls traditional pedagogy the ‘banking model’ because it treats the
student as an empty vessel to be filled with knowledge, like a piggybank. Teachers need
to abandon the all-knowing attitude in order to work collaboratively with all the members
of the learning community. According to Pine (2009), knowledge development is
enhanced through relationships with others, "...there is a ceiling to how much we learn
and grow if we keep to ourselves"(p.l 18). Therefore it is important for both pre-service
and in-service teachers to open up to multi-perspectives and adopt collaborative
instructional styles geared towards enabling success for all learners. As Pine (2009)
further admonishes "... knowing starts from a relationship between self and
others...where relationships with others inform inquiry and practice to construct
knowledge out of caring and love for students"(p.l 19). When teachers respect the
perspectives and experiences of the learners, they can begin to see how diverse learners
are co-creators in the process of knowledge construction without whose input real
learning will be threatened. Wall (2000) argues that “If we can open up the curriculum to
include student interests, if we can negotiate the curriculum with the students, so that they
become stakeholders in their own education, then we have a better chance of engaging
them in the real work of learning” (p. 3).
It is important for pre-service teachers to have adequate understanding of how to
respect and build on the cultural experiences that the learners bring into the classroom.
This is why in my research study I focus on the experiences of teacher candidates to find
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out if teachers from our regular teacher education programs have experienced growth in
matters pertaining diversity through their college and practicums experiences. I
interviewed the teacher candidates to figure out their perceptions and attitudes towards
community involvement, and to see how much they value students’ ethno-cultural
experiences as an important part of the learning process. Without knowledge about the
students it would be hard for teachers to tap into the diverse students’ learning interests
and styles.
Teacher candidates from the mainstream culture need to experience diverse
students’ cultures and lived experiences so they can understand how these fundamentals
determine students’ abilities to learn. Cochran-Smith (2004) insists that the education
system needs teachers who will embrace social change as part of their job. This is what
will enable teachers to provide adequate learning experiences and seek to give voice to
the most vulnerable in society. Students who are socially different by virtue of race and
ethnicity, social class and poverty location, immigrant status, and language status
constitute a huge part of our student population in Ontario; hence teacher education
programs need to prepare pre-service teachers so they will be able to minister effectively
to their needs.
Guay (2002), an avid promoter of integrated curriculum, urges educators to
“create a more positive reality that is based on the critical examination of community and
social issues” (p. 302) to make a difference in this world. She argues that educators can
effect social change by integrating students into the community and the community into
the classroom as well as subject integration. As border crossers teachers are able to bring
~
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community experiences into the classroom in order to effect social change. Feelings
about ethical issues are also shared by Graham (2007) who decries the current education
curriculum and states that “contemporary art and visual culture are often not a significant
part of the art curriculum” (Graham, 2007; 375). Graham advocates for a critical placebased pedagogy and he utilizes critical theory to challenge teachers to revolutionize
education. He believes teachers disservice students educationally by not exposing them to
issues of social justice.
Teachers who go through border crossing experiences yield plentiful benefits
which include informed practice and increased ability to work with social difference. As
the teachers gain an understanding of the realities of “others” through experience, they
will learn to utilize the cultural knowledge, values, experiences and resources of
communities from which the students come to enrich their teaching experiences as well
as the students’ learning situations. The most distinguishing feature about teacher
candidates who have been through border crossing experiences is that they have had
opportunities to “broaden their perspectives and knowledge base about other people,
other regions, cultures and languages so they know what works in contexts other than
their own” (Solomon & Sekayi, 2007, p.3). Through my research study I was able to
investigate the experiences of pre-service teachers, analyze their responses to determine if
their college experiences were geared towards broadened perspectives and knowledge
about culturally and linguistically diverse students.
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The Urban Diversity
Solomon & Sekayi (2007) allude to the Urban Diversity teacher education
program to demonstrate how teacher preparation programs can become more responsive
and relevant to the diverse population they serve. Teacher candidates for the urban
diversity program are recruited from different group heritages in the large diverse
Canadian population that are underrepresented in the teaching force - Africans, South
Americans, Aboriginal People and Europeans. These teacher candidates are then exposed
to a variety of pedagogical practices and experiences within the university, in practicum
schools and in the community.
The program’s community involvement focus distinguishes it from many other
teacher programs. The service learning focus encourages prospective teachers to make
critically reflective links between classroom practices and community involvement. The
community involvement focus is based on three premises: (a) teachers who know
students’ communities intimately are most likely to engage in culturally relevant
pedagogy; (b) those who interact with the community in a sustained way will audit and
utilize its resources and its partners (e.g., social service personnel, cultural experts) in the
schooling process; and (c) those who understand the configuration of power in urban
communities wroth with inequities will likely engage politically in social
transformation(Solomon & Sekayi, 2007). In addition to the intense community
involvement, teacher candidates are given the opportunity to engage in in-depth and
insightful reflections on their university, practicum and community experiences. The
teacher candidates are also exposed to teacher action research through which they acquire
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teachers-as-researchers-skills which enable them to explore teaching methods and
approaches that work for their students as they teach.
The benefits of the Urban Diversity program are plenty. As teacher candidates
engage in service learning, they begin to negotiate racial and ethno-cultural borders,
develop an awareness of their own assumptions, become sensitive to cultural differences,
and foster knowledge about the communities from which their students come. They
become transformative intellectuals who work to combine critical inquiry with an
understanding of diverse social realities, and to become involved in sustained meaningful
action and social advocacy. They emerge from their race and ethnic cleavages and engage
collaboratively in inter-race and/or ethnic environments and they gain an opportunity to
prepare to work with competence and grace across borders. A graduate from the urban
diversity program testifying about the program had this to say,
The benefit of uniting schools and community through community service
learning is that it bridges gaps between the two spheres.. ..By locating myself
within the community, I get a sense of what the community is like, what its needs
are, who is there, and what these people are doing. I ... [have] the privilege of
meeting new people from backgrounds that are different from mine, and lam ...
enriched through what they share with me. I have the opportunity of meeting
mothers, fathers, and other caregivers. I see where my students go after leaving
school and at the same time I get a sense of fulfillment by providing a service for
students who are having difficulty. I am learning about my school’s community,
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becoming more aware of my students’ diverse heritage, social differences, and
concerns (Solomon and Sekayi, 2007, p.77).
The York-Regent Program
The York -Regent Program is also cited as a program that exemplifies community
focused learning. It rests on the belief that a knowledge and understanding of community
constitutes a crucial entry point for becoming a successful teacher. Regent Park is a lowincome working class community in downtown Toronto with very high dropout rates.
The program is located in the middle of the Regent Park community which allows teacher
candidates to meet, get acquainted and interact with community members. It is based on
community collaboration and engagement. The curriculum and pedagogy courses were
developed based on community content and perspectives. Students are assigned to an
entire year’s practicum placement and they also engage in community service throughout
the academic year. The teacher candidates’ reflections on the program provide insights
into its impact. One of the teachers reflected,
I have learned that as a teacher I will be affecting the lives of people by the way I
speak and act. From the students’ perspective, I have realized that each individual
learns in a different way, and has strong aptitudes in some areas and less in others.
It is always an exciting challenge for me to create a situation with opportunities
that maximize the potential for each individual’s learning style and learning
abilities (Solomon & Sekayi, 2007, p. 105).

~ 46

Thus through the program, teacher candidates gain new perspectives of their roles as
teachers working in cross-cultural settings. If educators are to make a difference in the
lives of working class and minority students that are poorly served across Canada and the
United States, we ought to see more of such teacher preparation approaches as
exemplified by the Urban Diversity and York-Regent programs. Teaching programs of
such nature will promote production of a teaching force that will effectively address the
learning needs of Ontario’s diverse student population.
From the Urban Diversity and York-Regent teacher education programs we
realize the need to develop in teacher candidates, the humility that is required to learn
from the surrounding context when entering a culturally different setting (Delpit, 2006).
Teacher educators need to expose pre-service teachers to pedagogical practices that will
allow them to develop effective instructional strategies for working with diverse groups.
For example, through interacting with, and willingly learning from, knowledgeable
members of their students’ cultural groups, teachers can tap into the interests of their
diverse learners and be able to bring the curriculum to the students in meaningful ways.
They will be able to bring to diverse classrooms “experiences.. .so full of
connectedness...” (Delpit, 2006, p. 104)
Darling-Hammond et al, (2002) reinforce the need for pre-service teachers to be
knowledgeable about the cultural orientations of diverse learners so learners can be
exposed to an education that “reaches” them as she states,

Teaching in ways that are responsive to students requires that teachers be
able to learn from their specific teaching contexts as well as from more
general theories about teaching and learning... (p.89)
As observed by Sobel, Taylor and Anderson (2003),
Pre-service teachers face the strong probability of being placed in schools where
their experiential background as well as their cultural and linguistic background
may differ from that of their students.. ..Although there is a critical need to recruit
teachers of color and teachers from culturally diverse backgrounds, all teachers
must be prepared to work effectively with all children... (p. 286).
Who better to do this than our teacher education programs? Lack of exposure to diversity
oriented pedagogical practices will cause pre-service teachers to be academically and
professionally incompetent on becoming classroom teachers for diverse students. While
most of the teacher education programs have policies in place to support human rights
and address issues such as racial and gender differences, most of them offer very limited
support for multicultural education (Collins, 2005).
Reflecting on my own experiences as a teacher candidate at a faculty of education
in Ontario about ten years ago, the option to do multicultural courses was never made
available to us. It was simply not there. Diversity was mildly implied in such mandatory
courses as Education Law, Classroom Management and Special Education. I think
multicultural education needs to be allowed to infiltrate all aspects of teacher education
pedagogical practices considering the diverse nature of our classrooms today.
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Ghosh (1996) asserts,
Teacher education programs have been slow to respond to change by assuming
that student teachers either do not need to, or will automatically be able to, deal
with the wide range of cultural diversity in the classroom...Teacher education
programs do little to equip student teachers with skills for working in
multicultural classrooms... (P.49)
Teacher educators need to create time and space for pre-service teachers to think
critically and challenge their existing beliefs about diversity (Lund 1998). People
throughout society might hold intolerant attitudes toward diversity, however, when it is
teachers who hold negative attitudes against students' diverse backgrounds, it is
particularly detrimental for student teaching (Manning, 1997). Negative attitudes against
students' diversity could result in teachers lowering expectations for students and could
eventually lead to students' self-fulfilling prophecy of poor academic performance
(Williams, Whitehead, & Miller, 1972).
McCarthy (1998) argues that the school system still marginalizes [the minority]
with respect to access to instructional opportunity and access to an academic core
curriculum. If “education is the gateway to equality” (Flinders & Thornton, 2004, p.160),
then the school system needs to offer equal access to education for all students and I
believe teacher education programs should play a central role in preparing teachers for
equity education. According to Noguera & Wing (2006) issues pertaining to equity in
education are a form of educational rights and social justice, and not a matter of
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professional prerogative. Rezai Rashti (1995) adds that schools need be sites where
culture can be produced, rather than merely reproduced. There is therefore need for the
development of a culturally relevant pedagogy that utilizes the knowledge, cultural
values, and resources of communities from which children come.
By interviewing pre-service teachers in my study, I hope to be enlightened on
their view on the significance of teaching for diversity. Both the Urban Diversity and the
York-Regent teacher preparation programs unveil the need to engage teacher candidates
in educational practices that foster effective instruction in diverse multicultural
communities. The responses that I will attain from the participants will serve to tell
approximately if teacher education programs are doing enough to prepare pre-service
teachers for diverse classrooms or if there is need for them to do more.
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CHAPTER FOUR
METHODOLOGY
Overview o f the methodology
This chapter describes the methodology used in this research. It includes an
overview of the methodology, data collection, data analysis and the strengths and
weaknesses associated with conducting a qualitative study of this nature. The focus of
this study is to explore the view of pre-service teachers on culturally relevant pedagogy
as a way to investigate their preparedness for diverse classrooms. The opinions of the
pre-service teachers will shed light on the extent to which their pre-service pedagogical
experiences were diverse-oriented. In this study I employed a qualitative research
procedure for my methodology. Qualitative research is an effort to understand situations
from the insider’s perspective (Merriam, 1998).
In this study I attempt to gain an understanding of the contributions of teacher
educators in preparing pre-service teachers for diverse classrooms “from the participants’
perspectives, not the researcher’s” (Merriam, 1998, p.6). In addition, “the decision to
focus on a qualitative case study stems from the fact that this design is chosen precisely
because researchers are interested in insight, discovery, and interpretation rather than
hypothesis testing” (Merriam, 1988, p.10). In this study I hope to gain insights into the
preparedness of pre-service teachers for Ontario’s diverse student population through
discovering and interpreting their views on culturally relevant pedagogy. A qualitative
case study would be the appropriate research methodology for this study because it offers
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a more flexible way to gain insights into the teacher candidates’ attitudes, perceptions and
experiences.
A case study is an empirical inquiry that investigates a contemporary
phenomenon in depth and within its real- life context, especially when the boundaries
between phenomenon and context are not clearly evident (Yin, 2009). It involves in
depth interviewing which leads to understanding of the lived experiences of other people
and the meaning they make of those experiences (Seidman, 2006). In this study I
conducted focused case study interviews on pre-service teachers. I utilized a set of semi
structured open-ended interview questions to allow the participants to give rich and
insightful explanations of their pedagogical experiences and how these will help inform
their practice. The questions used were carefully crafted to gain in-depth understanding
of the participants’ perspectives. (See Appendix C)
The interviews were tape-recorded and then transcribed into text. Each word a
participant speaks reflects his or her consciousness, thus, the participant’s thoughts
become embodied in their words (Seidman, 2006). The advantage in using tape-recorders
and transcribing was that I could easily revisit and access the original data from the
participants for clarity during information analysis. A common concern though about
qualitative case studies is that they provide little basis for scientific generalization. “How
can you generalize from a single case?” is a frequently heard question (Yin 2009). In this
study, the goal was not to draw conclusions about all pre-service teachers in Ontario but
to generate knowledge and gain a better understanding of the preparedness of pre-service
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teachers for diversity. Thus the focus of this study was more on the depth of
understanding than on the generalizability of the findings.
Data Collection
For the data collection, I conducted semi-structured interviews. The period of data
collection lasted from November 2010 until December 2010. During this time I
conducted face to face semi-structured interviews. The length of the interviews was
approximately sixty minutes. The interviews were conducted in a mutually agreed place.
All the participants chose the coffee shop as a convenient location for the interviews.
Audiotapes were used to record each interview session. The same set of questions were
utilized with all the four candidates and conducting single interviews allowed the
candidates to give unbiased individual opinions.
My source of data was comprised of four teacher candidates and I used informal
networking as a method to recruit my participants. Use of semi-structured questions
allowed for free dialogues to occur leading to yielding of clarified in-depth data. My first
interview candidate was Shin, a 22 year old female student from a White middle-class
background doing her final year of the concurrent teacher education program. The second
candidate was Riana, a 22 year old female student from a Middle Eastern background
doing her fourth year of the concurrent teacher education program. My third interview
candidate was Nancy, a 21 year old Asian student in her third year of the concurrent
teacher education program. My fourth and final candidate was Tasha, a 23 year old black
South African female and a 2010 graduate from the consecutive teacher education
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program. She completed the teaching program a year prior to the study research, and is
currently taking additional qualifications as well as volunteering while waiting to be hired
by prospective hiring boards. As you can see I purposely recruited candidates from
different cultural backgrounds and from different stages of the teacher education program
to triangulate my results. (Please see Appendix H).
Purposeful sampling was used as a strategy in selecting the participants. As can
be noted in Appendix H, all the participants were women. Even though I had wanted to
include male participants, it was difficult to find male teacher candidates who were
willing to be interviewed. However, I purposely selected candidates from the province of
Ontario who came from diverse cultural backgrounds and were on different stages of the
teacher education program of study. I also purposely selected a small sample of four
participants to allow for in-depth analysis of the contributions by the study participants.
Purposeful sampling selects information-rich cases for in-depth study (Patton, 2002). The
advantage in using purposeful sampling is that it allows the researcher to focus on a small
sample of the targeted population in order to get insightful, information- rich
perspectives. It also has an economic advantage in the sense that the population is largely
downsized which reduces the research time and cost to reasonable amounts. In my case
using purposeful sampling, I was able to look closely and thoroughly investigate the
experiences of my participants. I accessed diverse views since my participants came from
diverse cultural backgrounds. Hence, I was able to analyze the differences in their
perceptions and attitudes towards diversity and glean significant insights from the themes
that emerged from the study.
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Interviews

In this research study, focused case study interviews were conducted to obtain
information which would reflect the views and perspectives of pre-service teachers on
teaching for diversity. The interviews were approximately about an hour long and a
conversational manner was utilized as an interview style to allow probing for greater
detail and clarity. Extracts from interviews have been quoted as extensively as possible to
reveal the emerging themes from the research. The interview questions were carefully
worded to obtain highly descriptive and informative responses from the participants. The
criterion for participants was that they were teacher candidates who had covered
substantial ground in their study program and who came from varied cultural
backgrounds. The backgrounds of the four participants ranged from White middle- class,
Asian, black South African to Middle-Eastern background. Pseudo names were assigned
to ensure the confidentiality of my study participants. Shin, Nancy, Riana and Tasha were
the pseudo names used for the participants. Interviews were audio-recorded and
transcribed into text. Each participant was provided with a copy of the transcript and was
given about two weeks to review the transcript and make changes as they wished. All the
candidates were comfortable with me interviewing them at a coffee shop. Each interview
lasted approximately about an hour.
Ethics clearance was sought and obtained from the University of Ontario (see
Appendix D). Through the assistance of a pre-service teacher, who was volunteering at
the school where I teach, I was able to recruit the desired study participants. All the four
interview candidates live within the Greater Toronto Area. Each participant was issued a
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copy of the letter of information and the letter of consent (see Appendix A and B
respectively). The study purpose, the length of the interviews, as well as the rest of the
obligations for the study participants were clearly articulated in the letter of information. I
also clarified to the participants that participation in the study was voluntary. The option
to refuse to participate, refuse to answer any questions or withdraw from the study at any
time was also made known to the candidates. I also provided the candidates with contact
information for the Office of Research at the University of Western Ontario and my
Thesis Supervisor’s contact details in case they had any ethical concerns to be addressed.
To gain an insight into the contributions of teacher education programs in
preparing pre-service teachers for Ontario’s diverse student population, I decided to draw
my interview candidates from one of the most reputable faculties of education in Ontario
that reflected a considerable commitment to diversity-oriented education. I went online
and analyzed the mission statements of all the faculties of education knowing that values
of an educational institution are often ingrained in their mission statements. Thus the
interview candidates were drawn from a faculty of education whose Mission statement
emphasizes equity and access and the improvement of the educational experiences of
people from diverse backgrounds. The four interview candidates were interviewed
separately to determine their views on the education of diverse learners. I used one on
one semi-structured interview questions to gain insights into the perspectives of the four
participants regarding their college experiences. The objective was to infer the extent to
which the participants’ teacher education experiences had prepared them to accomplish
success as educators of Ontario’s diverse student population. The same set of semi~ 56 ~

structured interview questions were used on all the four candidates. I deliberately avoided
drawing candidates from the current consecutive program knowing that unlike the
concurrent candidates, they were still in the beginning stages of their one year program
and therefore would not give a fair reflection of the contributions of teacher education
programs. I decided to use a 2010 graduate from the consecutive program since they had
gone through the full consecutive one year program.
Data Analysis
The main strategy used in the analysis of the data was to read and re-read and to
carefully examine the transcribed data. Using four of Huberman’s (1994) tactics of
generating meaning namely content analysis, categorization, interpretation and data
synthesis, I was able to “play” with the data as Yin (2009) puts it, compare the findings,
and pull from the collected data, the main themes and outcomes from the research.
The strategy of carefully examining the data, allowed me to capture, understand,
and represent participants’ perceptions and meanings through their words (Swanson et al,
2005). I was able to deduce from the responses the attitudes, perceptions of the teacher
candidates regarding teaching for diversity. Verbatim records extracted from the
interviewees’ responses served as evidence for the research findings. I used pseudo
names for my participants to ensure their privacy. A descriptive framework was adopted
to help organize the case study. To validate the transcribed data, the participants were
given copies of the transcribed data and ample time for them to verify the recorded data
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from the interviews. No computer-assisted qualitative data analysis software was used to
analyze the data collected for this research study
Strengths and Weaknesses
Compared to other methods, the strength of the case study method is its ability to
examine, in-depth, a case within its real life context (Yin, 2003). It also has the advantage
of allowing the readers to experience the case. Conducting open-ended, semi-structured
interviews in a case study has a huge advantage in that it allows me as a researcher to
elicit more details from participants and gives room for me to further invite interviewees
to explore their experiences, ideas, feelings, insights, expectations or even attitudes. The
validity and reliability of the study was verified by consulting professors in relevant
disciplines to ensure the methodology covers the research scope.
The use of semi-structured open ended interview questions allowed the teacher
candidates to discuss their perceptions regarding their pedagogical experiences while in
college and to share their views pertaining to culturally relevant pedagogy. The case
study interview questions helped the teacher candidates/participants to reflect on their
college experiences and thus uncover the contributions of teacher preparation programs
in preparing teacher candidates for diverse classrooms. The insights from this research
can contribute to ongoing efforts by the government of Ontario to implement equity and
diversity oriented education and to promote learning for students from diverse
backgrounds and marginalized groups. The purpose of a case study is not to generalize,
but to represent the case. Thus one might argue that a limitation in using a case study is
that it provides little basis for generalization (Yin, 2003).
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A three- step approach was used to organize the transcribed data. In the process of
qualitative data analysis, “the challenge is to make sense of massive amounts of data,
reduce the volume of information, identify significant patterns, and construct a
framework for communicating the essence of what the data reveal” ( Best & Kahn, 1998,
p. 257). There are no commonly agreed-upon procedures for how to accomplish the task.
However, there are three general steps which may reduce the complexity to a certain
degree, namely data organization, description, and interpretation (Best & Kahn, 1998). In
the process of analyzing the data derived from the four interviewees, this study basically
adopts this three-step approach. The data collected from the individual responses of the
participants was organized in terms of emerging themes. The themes were then analyzed
and interpreted in the light of various research theories as well my own personal
experiences. As stated earlier on, the aim was not to generalize the findings but to gain
insights into the effectiveness of teacher education in preparing teacher candidates for
diversity.
The main limitation for this study is that it is not generalizable due to the number of
participants used for this study as well as the number of the faculties of education
involved. I also realize that issues of diversity are quite complex. They range from
cultural, racial, gender, sexual orientation, religion etcetera. However, I purposely
narrowed down my focus so I could dwell on and intensely investigate cultural diversity.
Summary
This chapter has presented the methodological procedures which were employed
in this research study “to tell the story” (Yin, 2009, p.130) that captured the experiences
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of the four pre-service teachers. The four pre-service teachers in this research study were
a small sample of the pre-service teachers in Ontario. Semi-structured focused interview
questions were used in this qualitative research study. The purpose of the research was to
investigate the experiences of pre-service teachers and determine their perspectives on
teaching for diversity but not to generalize the findings.
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CHAPTER FIVE
PRESENTATION OF RESEARCH FINDINGS

Introduction
This chapter focuses on the findings derived from the interviews conducted with
four pre-service teachers: Shin, Riana, Nancy and Tasha. I draw upon their college
experiences as teacher candidates to see the extent to which their pedagogical experiences
helped to prepare them for diversity. Through focused case study interviews the
participants reflected on and discussed their respective experiences. This thesis focuses
not only on their classroom experiences within the college, but also their field
experiences as teacher candidates. An analysis of each interview was completed and the
findings from this research study seem to point to the need for teacher education
programs to elevate their efforts in promoting the significance of teaching for diversity.
In analyzing the data, certain recurring themes were identified: 1) Importance of learning
about students and their strengths 2) Focus on learners 3) Knowledge about the
community 4) Significance of inclusive teaching.
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Importance o f learning about students and their strengths
It is crucially significant that pre-service teachers possess a clear and concise
understanding of who the diverse learners are, what their needs are, where they come
from, when to teach them, why and how they should be taught (Darling-Hammond et al,
2002). The ever increasing minority student population in Ontario needs to be matched
with increased knowledge on how to teach the diverse. Without enough knowledge of
who the diverse learners are, it will be very difficult for pre-service teachers to be able to
teach effectively in diverse classrooms. All the study participants acknowledged the
importance of knowing the students and their learning needs. Nancy commented:
First and foremost, I need to know my students. If there are homework issues I
need to know why they are not completing their homework... before you get too
judgmental about the students you teach you need to know them. ...differences
make it necessary and important for classroom teachers to know their students
well... and their learning needs...
Thus from Nancy’s comment above we can see how important it is for teachers to know
their students well. I then asked the participants to share the strategies that they had
gleaned from the diversity courses they had taken in college, on how to promote
knowledge about the students. Shin responded:
Say there are 5 or so different cultures in the classroom. You can have a
multicultural day and share different foods and dances so no one feels left out.. .so
everyone feels comfortable.. .You can also create oral opportunities for students
to talk about their experiences. The bottom line is getting to know your students
so you can provide them with the best possible learning opportunities and
experiences...that way they will be successful.
Similarly Tasha explained:
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It’s not the knowledge on how to plan a unit that’s the only important factor... it
is more important to know your students and how to present the curriculum in a
way that the students can connect to it and find education both stimulating and
rewarding. That’s what gets them to become successful not only as readers but
even as learners.
While the teacher candidates acknowledged the significance of knowing their students
well, their responses did not reflect strong evidence on how to attain knowledge about
diverse learners. Such multicultural activities as the ones suggested by Shin in the above
extract are not sufficient to ‘provide [students] with the best possible learning
opportunities and experiences’. Sharing food, dances and music are all great ways to get
to know each other and to celebrate diversity. However, such celebrations are simply
adjuncts to the curriculum which on their own do not really help to penetrate the main
curriculum. Celebrations of this nature have a detrimental effect for they place the
minority groups on the periphery, while maintaining cultural hegemony (Rezai Rashti,
2005).Therefore teacher education programs need to provide pre-service teachers with
enough knowledge and experiences on diversity so they will be knowledgeable about
multicultural and antiracist concepts that will effectively address the wide gap of
achievement yawning between the dominant and the minority student population. The
diversity experiences of pre-service teachers need to be heightened so that the teacher
candidates can acquire richer perspectives on how to implement inclusive approaches that
will meet diverse learners at the point of their needs.
Riana echoed the same sentiments as aired by the other participants as she stated:
I have taken one or two courses on Equity and Diversity in Education where we
learned about how to include and not exclude anyone and to encourage everyone
so that no one feels left out especially with the different cultures represented in
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the classrooms ... I would create opportunities in the classroom that allow
students to express themselves and include in my teaching for example such
projects as “All about Me” to gain access into the different experiences of the
students because it is integral to be informed about students’ backgrounds before
you can even teach them.
Riana’s response above indicates that some initiatives have been taken to explore
diversity in the faculty of education, however, simply taking one or two courses on
diversity and inclusive education does not offer pre-service teachers enough pedagogical
experiences for them to know diverse learners and function effectively in diverse
classrooms. There is need for greater opportunities and increased incorporation of diverse
perspectives to allow pre-service teachers to deeply explore diversity. No doubt diversity
is an area that highly impacts successful education in heterogeneous classrooms.
Considering the diverse nature of today’s classrooms, a complete revamping of the
teacher education pedagogy is needed so that pre-service teachers will go through
adequate exposure and experiences on diversity to enhance them to teach productively.
As admonished by Darling-Hammond et al (2002), “.. .good teachers are effective
because they understand their learners as well as they understand their content and they
are able to bridge the divide between what students already know and care about and
what they need to learn” (p.89). Howard (2006) discusses the dilemmas of educators
from White middle-class backgrounds in their efforts to teach students whose
backgrounds largely differ from theirs. He demonstrates how lack of knowledge about
the learners has a limiting impact on their learning experiences.
The curriculum for the most part excludes the experiences and histories of
culturally, linguistically and ethnically diverse students (Darling-Hammond et al, 2002).
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Therefore it is important to immerse pre-service teachers in richer diversity experiences
so that they can have the needed tools for diverse classrooms and incorporate into the
curriculum relevant teaching styles and resources that will enrich the experiences of
diverse learners. Tasha’s response reflected intense experiences on how to assist special
education learners but very little experiences on how to work with culturally and
ethnically diverse students. She professed:
In my program they offered elective multicultural courses but I did not take them
because they were optional. Special Education courses were compulsory and we
learned about diversity with regards to students with learning disabilities. ...I
would do a lot of modelling for my Special education learners to make sure they
understand. I would also use a buddying system to integrate the new language
learners. This really works because I experienced it as an ESL learner. I had a
buddy who helped me.
While we applaud the education system for focusing intensely on meeting the needs of
special education students, I think it is time for the same degree of focus to be devoted to
students who are culturally and linguistically diverse. In my opinion, multicultural
courses should be mandated so that pre-service teachers will leave college with sufficient
knowledge on how to teach the diverse. Tasha’s response reminds me of my own
experiences as a teacher candidate. I did not realize how important it was for me to
consider taking electives on diversity and multicultural education until I started teaching.
This is why it is important for teacher educators to mandate courses on diversity because
chances are most if not all the teacher candidates will teach in diverse classrooms given
the staggering statistics on diversity in Ontario.
As Tasha discussed, it is not enough if pre-service teachers, through their college
experiences, simply gain an understanding of the curriculum and educational content
~ 65 ~

without a thorough understanding of the culturally and linguistically diverse students they
will encounter in the classrooms on becoming teachers. It is important that pre-service
teachers acquire knowledge and useful perspectives on diversity so that their teaching
approaches will be non-exclusive and accommodating of all learners.
A lot of funds are often pumped into fields that are considered important such as
special education, literacy and numeracy, while very little if any attention is being paid to
diversity. Vi Vo (2010) expounds on how the educational reform has negatively
impacted equity oriented initiatives by dismantling such activities as antiracism initiatives
and ESL courses. Pre-service teachers and in-service teachers therefore need to be
knowledgeable enough about diversity to combat the negative impact that the educational
reform has had on diversity. Teacher educators need to adjust their instructional methods
and practices to accommodate diversity. There is need to reform teacher education
programs by developing an equity-oriented pre-service pedagogy that will equip
prospective teachers with the skills needed to enable them to effectively address the
learning needs of diverse learners on joining the workforce.

Focus on learners
The teacher candidates talked about the need for teachers to focus on the strengths
of the students to promote successful learning by all learners. Nancy explained how
inclusive education can be enhanced when teachers focus on the strengths of the learners:
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I do believe in inclusive education. Being inclusive involves trying to touch on
everyone’s strengths within the classroom. I think it’s not possible though to be
able to touch on all the strengths of the students. There are limitations in terms of
time constraints and disruptions. Despite these limitations it is important for the
teacher to touch on at least some of the strengths of the students. As a teacher,
even though I may not be able to touch on all my students’ strengths in all
subjects but at least I should be able to touch on some of them at some point, not
necessarily right through the curriculum. I need to at least touch on their strengths
at some point... There is not enough human resources to help teachers touch on
everyone’s strengths so teachers are limited in terms of the help they get in class,
in terms of time, in terms of the curriculum ground that they have to cover, in
terms of disruptions especially in elementary...
Similarly Shin discussed about the need to approach learners from the perspective of
their strengths:
Inclusive education is when everyone in the classroom feels welcome. The focus
of the teacher should be on student strengths... It is also avoiding looking
negatively at everything that’s outside the norm. As an educator you look at
everyone’s differences as strengths and not as weaknesses and build their capacity
as students.
Shin’s argument builds on Delpit’s (2006) theoretical perspective which stipulates that
teachers need to devote greater effort towards identification of the learners’ strengths
rather than their deficits. That way the teachers will be able to build the capacity of the
learners and enhance successful learning. As postulated by Gay (2002), when academic
knowledge and skills are situated within the lived experiences and frames of reference of
students, they are more personally meaningful, have a higher interest appeal, and are
learned more easily and thoroughly. It is therefore important for pre-service teachers to
develop an understanding of the significance of valuing and incorporating the lived
experiences of diverse learners into the curriculum. Teacher education programs need to
train pre-service teachers to become culturally responsive teachers who will teach in
recognisant of the cultural characteristics, experiences, and perspectives of ethnically and
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culturally diverse students and use these as conduits for teaching diverse learners more
effectively.
Shin further elaborated on how she would structure her instructional methods and
teaching strategies as a way to build on the strengths of diverse learners:
I will make sure my activities are varied i.e. there will be opportunities for
students to write, to do orals and to move around so I can touch upon their
different learning styles. I will also create opportunities for them to do activities
that will make them open up about themselves and be comfortable with one
another as a classroom community. I will also encourage the use of technology
that has become a universal language for today’s learners. Last but not least, I will
always try new things and explore ways that will motivate students for them to
want to be involved.
The strategies that Shin elaborates on in her response above are all relevant ways to build
on the learners’ strengths, however, these are basic classroom management skills that
would be effective in a regular classroom. Making sure students complete their
homework, creating different learning opportunities and allowing movement in the
classroom as well as use of technology are all key strategies in managing lessons and
students in a regular classroom. However these may not be sufficient in diverse
classrooms where there exists a variety of students who have a wide range of needs.
According to Gloria Ladson-Billings (1994), classroom instruction needs to be delivered
through diverse learners’ cultural and experiential filters. Therefore teacher educators
need to prepare pre-service teachers for diverse classrooms so that they will be able to
move beyond the traditional classroom management skills and bring into the classroom
transforming experiences that will “reach” diverse learners. Pre-service teachers need to
develop strategies for teaching in heterogeneous classrooms so that they will be able to
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weave into the context of the classrooms teaching resources about language and culture
and “organize curriculum so that it connects to students’ prior knowledge and
experiences [that add] up to powerful learning...” (Darling-Hammond et al, 2002, p. 6)
Teachers can value the contributions of marginalized groups by incorporating
their histories into the curriculum. Students should be allowed to share and discuss their
cultural histories. The sharing of each student’s stories and perspectives can greatly
increase everyone’s interest in learning about the subject matter. The quote below serves
to demonstrate how students’ learning interests are positively impacted when learning
opportunities are created within the classroom that allow students to share and discuss
their cultural histories:
We sat enraptured as the greatness of Africans and African Americans unfolded
for us. Why had it taken so long to learn this? What about all that stuff taught in
high school? Were my African American high school classmates who had not
gone on to a college that taught these truths condemned to a life of believing that
their people had never made anything, had never done anything, are
anything?”(Gloria Ladson-Billings, 1994, p. 87)
Thus the inclusion of minority cultural voices in the classroom will not only promote
self-empowerment but will also greatly increase students’ learning interests. Exposure to
diverse perspectives in the classroom will enhance the students to develop a sense of
competence causing them to succeed as learners. Teaching should be organized in a
manner that draws students in and allow especially the marginalized students to see their
images and voices represented as an important part of the story. Their historical legacies
and experiences need to be reflected in the curriculum so that they know that they are a
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part of the learning history and this in turn will increase and maintain students’ interest in
and commitment to school.
Knowledge about the community
Community knowledge is one of the key ingredients in the process of knowledge
construction in the classroom. Darling-Hammond et al (2002) reiterates that it is
impossible to prepare teachers to succeed with all of the students they will meet without
exploring how their learning experiences are influenced by their cultural contexts. Shin,
shared about her community experiences in a highly diversified low income community
in Toronto:
When I told my friends about the community I was going to work with, everyone
gave negative opinions about the community as depicted by the media. It wasn’t
up until I started working with the community that I got to know the truth about
the students and the parents. Contrary to the opinions I had been given by people
prior to my working there, I found out that though this community is not
economically stable, they are a great community where everyone helps each
other. If I had gone into this community and hung onto what I had heard without
allowing myself to experience it myself I would have misjudged everybody based
on those preconceived ideas that were not necessarily true. Probably I would
have limited myself in my role as a teacher and not have fully applied myself out
of fear. . . Iam glad I made the decision to go for it. Otherwise I would have
missed a great opportunity to learn.
Shin’s outline of her community experience above reveals the significance of community
knowledge and service. Therefore teachers need to have the ability to bring into the
classrooms experiences that are embedded in the context of student communities.
Teachers who know their communities will learn from their communities and utilize the
resources in the community to enrich the learning experiences of the learners. Teachers
need not only to learn but also to celebrate the resourcefulness and accomplishments of
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our student communities in order to empower and instil confidence into the students
which will ultimately lead to successful learning. I asked Shin how she felt about her four
week placement and she responded:
I loved my community experience. Even though this was a completely different
environment for me, I enjoyed every bit of it. I wish I had been given a longer
opportunity to serve in this community. My placement ended just as I was
beginning to really feel comfortable with the students and other members of the
school community. I learned a great deal.. .most importantly I learned that it was
possible to feel comfortable and experience successful teaching/leaming in a
culturally different community.
As can be deduced from Shin’s narrative above teacher education programs need to
maximize teacher candidates’ involvement in cross-cultural settings so they can see and
experience as well as develop a sense of respect for the world views of others. This sense
of respect will then be transmitted into the classroom. Cross cultural community service
allows teachers to experience how diverse students’ cultures and lived experiences
influence students’ abilities to learn. Through cross cultural community service, bridges
of racial and social differences can be broken down and teachers are given the
opportunity to develop the ability to embrace differences. As the teachers work in cross
cultural settings, they will learn to utilize the cultural knowledge, values, experiences and
resources of the communities from which the students come to enrich their teaching
experiences as well as the students’ learning situations. They can develop an awareness
of their own assumptions, become sensitive to cultural differences, and foster knowledge
about the communities from which their students come.
Guay (2002) in her efforts to promote integrated curriculum suggests that
educators can effect social change by integrating students into the community and the
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community into the classroom. I agree with Guay that teacher educators should integrate
pre-service teachers into the community so they can bring their community experiences
into the classrooms to enrich the learning experiences of diverse learners. There is need
for teacher educators to develop a culturally relevant pedagogy that trains pre-service
teachers to utilize the knowledge, the values, and resources of communities from which
children come (Ladson-Billings, 1994).
Urban inner-city communities are often constructed in pathological ways - as
sites of poverty, crime, limited resources, and cultural depravity. For middle-class
schools, such communities become places from which needy children come, rather than
where teachers go for knowledge and resources (Solomon & Sekayi, 2007). As the
teachers get involved in community service, they will realize that diverse communities
are not exclusively sites of “crime” or “cultural depravity” as portrayed by the media and
perceived by the general public. Teacher community involvement will help erase or at
least alter the deficit imagery that has been painted by the dominant culture about
students from socially and economically disadvantaged backgrounds as a result of which
urban schools are viewed as trouble schools.
In this deficit imagery, typical urban school students are further constructed as
those from materially, linguistically, and scholastically impoverished homes, whose
diminished social resources [are tacitly assumed to] account for the so-called
achievement gap- their underperformance on aggregated scores on standardized tests of
achievement when compared with their European American counterparts (Solomon &
Sekayi, 2007). A graduate from the Urban Diversity teacher program that emphasizes
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community service learning reveals the significance of teachers learning about the
community:
The benefit of uniting schools and community through community service
learning is that it bridges gaps between the two spheres....By locating myself
within the community, I get a sense of what the community is like, what its needs
are, who is there, and what these people are doing. I ... [have] the privilege of
meeting new people from backgrounds that are different from mine, and l a m. . .
enriched through what they share with me. I have the opportunity of meeting
mothers, fathers, and other caregivers. I see where my students go after leaving
school and at the same time I get a sense of fulfillment by providing a service for
students who are having difficulty. I am learning about my school’s community
and becoming more aware of my students’ diverse heritage, social differences,
and concerns (Solomon & Sekayi, 2007, p. 77)

As revealed by Shin’s account and the account of the Urban Diversity program above,
contrary to the public perception, diverse student communities are culturally rich and are
filled with knowledge and resources that can be utilized to promote classroom learning.
Teacher education programs have perpetrated the marginalization of poor communities
by utilizing a curriculum that reproduces and transmits the values, knowledge and
ideologies of the dominant culture. This has resulted in the exclusion of other cultures
and production of teachers who negatively perceive students from low income
communities as non-achievers.
Through her community placement in a cross-cultural setting, an area which is
often negatively portrayed as a “bad” community by the media, Shin was able to
experience the goodness of the community and to actually leam important lessons while
she was working there. She confessed:
... I realized I did not have to be afraid; I did not have to limit my interactions
with parents, students and community members and it turned out I actually
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enjoyed my experiences there, taught and learned a great deal about life and other
cultures. It opened my eyes to know about other people from different cultures
and not judge them on hearsay.
In the light of Shin’s experience in a cross-cultural community we can see how
perceptions that are not experience-based can negatively impact teachers’ actions. It was
a good thing that Shin was determined to do the work she needed to do and so she refused
to listen to the opinions of her friends. It is therefore imperative for teacher educators to
ensure that all teachers, both from the mainstream culture and the minority background,
will go through adequate community experiences so they can discover and utilize the
community resources to enrich their teaching.

Significance of Inclusive Teaching

The four participants all pointed out the significance of inclusive teaching. The
pre-service teachers reflected awareness of the relevance of integrating multicultural
content into the curriculum and exposing diverse learners to knowledge construction that
takes account of multiple perspectives and frames of reference. It is through such
approaches that successful learning and teaching can occur in today’s diverse classrooms.
Teaching inclusively is certainly a significant factor in enabling successful learning for
diverse learners as evidenced by the responses of the study participants. When I asked the
participants what they would do to facilitate inclusive teaching in the classroom, Nancy
explained:
I will have everyone write a little biography about themselves or ask them to
bring an artefact about themselves/their culture to make sure everyone knows
everyone in the class or at least something unique and meaningful to their culture.
For older kids they can be assigned a project to find websites or songs or use
/v

y

Aç / v

technology to access different cultural aspects. We can also have potluck days
where students bring in and share their cultural dishes.
Nancy thus suggested activities teachers can engage in to teach inclusively. Bringing
artefacts, sharing food, music and cultural dances are all great ways to celebrate diversity.
However, these attributes are only superficial features of the minority culture which on
their own are not effective enough to interrogate the inherent assumptions of Eurocentric
ideology that promote the dominance of the mainstream culture. They do not do much to
address the educational needs of the marginalized students and to effect real change.
According to Wallace (2009), “these are often well-intentioned but safe and incomplete
ways of focusing on more significant issues of diversity as they manifest themselves in
schools ”(p. 12).
While multicultural celebrations of food, music and dance have become popular
in most of the schools, they are problematic in the sense that they cushion the real
diversity issues that need to be addressed such as the chronic underachievement by
diverse learners and the widening achievement gap, increasing minority student dropout
rates, low expectations, use of exclusive resources, the non-connectedness of the
curriculum to diverse learners, racial bias and oversubscription of minority students in
special education, and poorly equipped teachers as well as lack of clarity by the scholarly
discourse.
Most schools are claiming multicultural status based on student numbers and
superficial features described above without really attending to the pressing issues and
actual realities that exist and hinder promotion of equity and social justice in the school
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system. Rezai-Rashti (2005) proposes a shift away from such multicultural education
because it all too frequently translates into a single day of celebration of other cultures, or
some such token gesture of racial equity. Therefore schools and colleges of education
need to take an aggressive stand on diversity as a measure to better prepare teachers to
work with students of linguistically and culturally diverse backgrounds.
When I asked the participants if they had taken any courses on diversity and
inclusive education, the concurrent students explained that they had taken one or two
courses of such nature. Tasha, the graduate from the consecutive program had not taken
any courses on diversity because they were offered as electives and so she did not have to
take them. She said:
There were elective courses that had multicultural material in them but I did not
take them because they were optional. In Special Education courses, we learned
about diversity with regards to students with learning disabilities...
The fact that diversity and inclusive education courses are offered as optional courses
sends a message to the pre-service teachers which affect their perceptions of these
courses. If teacher educators are serious about diversity, such courses should be mandated
to offer pre-service teachers opportunities for them to learn in detail about inclusive
teaching and to support the exploration of what it means to teach for social justice. Better
still, teacher candidates need to learn about social justice issues integrated into their
program and not isolated in a single course (Nieto, 1995).
When I asked the interview candidates to share with me their perception of ideal
classrooms Riana had this to say:
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This is when you have students that come to class because they want to be there,
when you have students who are willing to share their experiences, students who
willingly and cooperatively interact with others, and everyone is getting along.
But as a teacher I have a bigger role in creating an ideal classroom through my
teaching styles to make sure everyone feels accepted and is there because they
want to be there. Of course there are other factors that come into play but the
major one is my contribution as a teacher and my approaches- do they include
everyone?
Riana’s account above brings to surface the need for teachers to move students to a level
of willingness whereby they will “come to class because they want to be there” and they
“are willing to share their experiences”. Perhaps the fundamental question to ask in light
of Riana’s argument above is “How can we bring our diverse learners to this level of
willingness where they can willingly come to class and willingly share their experiences
without fear?” I am convinced the onus rests on teacher education programs for them to
integrate diversity to the centre of their programs and not to leave diversity issues
dangling on the periphery of the program or to offer it as optional courses.
Chapter summary - Lessons Learned from the study participants
A lot of learning occurred for me through this study. It was certainly surprising
for me to learn from the candidates that in a province as diverse as Ontario, some teacher
candidates leave teacher’s college without having taken a single course on diversity as
confessed by Tasha, the 2010 consecutive graduate. I did not take any diversity courses
myself either when I was in the faculty of education, but then this was almost ten years
ago. I had assumed that with all the initiatives on diversity by the government that we
hear of in the media, by now there would be at least some steps taken towards ensuring
stronger diversity implementations in all teacher education programs in Ontario. In order
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to realize its promises on diversity, the government needs to collaborate not only with
public schools but also with faculties of education to raise the bar on equitable and
inclusive education in Ontario. I think teacher educators need to make greater effort
towards the development and implementation of more insightful educational perspectives
and pedagogical orientations that foster inclusive education and promote the
achievements of all learners
I learned from Shin’s experiences that through cross cultural community service,
bridges of racial and social differences can be broken down and teachers can have the
opportunity to develop the ability to embrace differences. Therefore teacher education
programs need to maximize teacher candidates’ involvement in cross-cultural settings so
they can see and experience as well as develop a sense of respect for the world views of
others. I also learned how lack of experience and knowledge about students’ cultural
backgrounds and communities can lead to wrong assumptions by educators and
negatively impact the education of diverse learners. Shin recounted to me how her friends
had made discouraging remarks about engaging in community service learning in a cross
cultural setting. Her testimony about the “[eye-opening]” experiences she had while
working in a culturally diverse environment serves to show how necessary it is for
teachers to set aside fear and differences and to cross racial and ethno-cultural boundaries
which prevent the occurrence of enriching learning experiences for teachers to see and
celebrate the resourcefulness of multicultural communities. A lot of learning and progress
can be made when cultural differences are embraced as learning opportunities.
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Nancy mirrored Shin’s experiences as she emphasized that the focus should be on
“touching the learners’ strengths” and not on fault- finding. Riana’s argument
complemented both Nancy and Shin’s comments as she stated that “it [was] integral to be
informed about students’ backgrounds.” Nancy however unveiled how the lack of
sufficient human resources can limit the teachers in their attempt to touch on the learners’
strengths. She explained to me how during one of her placements she helped improve the
communication skills of a newcomer to Canada when she worked one on one with the
student. The teacher could not have been able to accomplish this alone due to classroom
demands which sometimes can be overwhelming with lack of sufficient human support.
Reflected from the research also was the insufficiency of the length of students’
placements. Shin explained how her four week placement had ended just as she was
beginning to “really feel comfortable with the students and other members of the school
community.” It takes sometime before one can be familiar with their surroundings. There
is a lot of learning that can happen during teaching placements and therefore enough time
needs to be allocated for service learning to allow the real learning that needs to transpire.
The accounts of the participants also reflected how they had had opportunities
during their placements to partake in different forms of multicultural celebrations within
various school communities. These showed me how most schools are incorporating
multicultural experiences to celebrate diversity. I wish these celebrations could be
initiated within teacher education premises so that the teacher education institutions can
also be zones where teacher candidates can experience and celebrate diversity. However
celebrations of diversity through sharing food, music and dance should not be the end
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result but rather the means that lead to greater initiatives that will enhance tackling of
equity issues and promotion of social justice in the educational arena.
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CHAPTER SIX
CONCLUDING REMARKS
Teacher educators need to look intensely into matters about diversity and alter
their programs to accommodate diversity. Our schools are increasingly becoming diverse
and teacher educators need to equip pre-service teachers with the skills needed to bring
learning experiences that will allow diverse learners to achieve academic success. When
pre-service teachers are adequately prepared to work productively in diverse classrooms,
they can provide adequate and inclusive learning experiences so as to give voice to the
most vulnerable in society, those who are socially different by virtue of race and
ethnicity, social class and poverty location, immigrant status, and language status. They
will have broadened perspectives about other people, other regions, cultures and
languages hence will have a widened understanding of instructional modes, inclusive
learning resources and teaching strategies that work in diverse contexts and thus enable
success for all students. These teachers will be able to build and maintain ideal
classrooms where all students will feel loved and accepted. They will be able to bring
new attitudes of acceptance and difference, believe in the students and will heed the
voices of diversity.
The goal of every teacher candidate on entering the teaching force should not be
to find an ideal classroom that is easy to manage or full of independent learners who will
easily absorb everything the teacher has to offer. Instead, it is the teacher’s responsibility
to plan and structure the teaching in a way that is intellectually stimulating for all the
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learners. Teacher education programs should prepare pre-service teachers so they can
successfully execute their duties and turn the dreams of ideal classrooms into reality.
With adequate preparation pre-service teachers can become teachers who can genuinely
believe and ensure “that all students are challenged and are equipped with what it takes to
succeed... [and believe that] all students can succeed, supported by knowledge of many
strategies to enable this success” (Darling-Hammond et al, 2002, p. 155).
It is critical for pre-service teachers to be exposed to ample diversity experiences
and literature so they can acquire non-stereotypical and non—judgemental lenses through
which they can begin to see and understand who the diverse learners are, where they
come from, what they need and how they can be taught. Speaking from the perspective of
my immigrant status, a lot of the immigrant parents have very high expectations for their
children. In fact, most of the immigrant parents that I have dealt with while teaching in a
highly multicultural community, have confided in me their desire to see their children
succeed in school and they look up to the educators to enhance educational success for
their children. However, the reality in most diverse classrooms is that teachers are not
adequately prepared for diversity. It is the responsibility of teacher education programs to
provide pre-service teachers with the needed skills for them to be able to assist diverse
learners so they can achieve academic success. Exposing culturally and linguistically
diverse learners to watered-down versions of the curriculum is an objectionable mistake.
These diverse learners need to be exposed to challenging, high quality, and culturally
relevant instruction that will increase their chances of succeeding as learners. The school
system needs to be permeable enough to set diverse learners on the path of success so
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they can ultimately work their way into rewarding professions as opposed to dead end
jobs.
Teacher educators need to thoroughly prepare pre-service teachers so they can
effectively transition into their teacher roles where they can positively impact the learning
experiences of diverse learners. As teachers they will be able to explore learner-centred
pedagogical approaches, integrate multicultural content into the classrooms, construct
knowledge in ways that take into account multiple perspectives and frames of reference,
prejudice, develop equity pedagogy as well as create an empowering and equitable school
culture (Darling-Hammond et al, 2002). Continued exposure of diverse learners to
traditional teacher-centred methods will have a debilitating rather than a motivating
influence on diverse learners. What is needed are teachers who can offer diverse learners
a curriculum that affirms students’ cultural and linguistic backgrounds and properly guide
the learners so that they can develop into critical, independent learners who can access
knowledge and build on their prior knowledge and experiences (Lisa Delpit, 2006).
Offering diverse learners a culturally irrelevant and non-inclusive curriculum which they
cannot relate to will perpetuate the cycle of poor performance, possible disengagement
and even higher dropout rates. A diversity-oriented pedagogy that places equity and
social justice issues at the centre of the curriculum will enable teachers to have increased
awareness of and sensitivity to the needs of diverse learners.
The findings from this research seem to highlight a lack of preparedness for
diverse classrooms by the study participants. It seems the education system still espouses
the traditional pedagogical methods which uphold the mainstream culture while
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excluding the learning interests of the minority groups. Consequently, prospective
teachers lack a clear understanding of the racial and cultural factors that enhance learning
in diverse classrooms. Teacher education programs need to produce culturally competent
teachers who can acknowledge differences, elevate student achievement and integrate
issues of equity, diversity, and social justice into the learning system. A clear message
that ran through the responses of the interview candidates is the need for teacher
educators to broaden their pedagogical practices in order to offer pre-service teachers
culturally enriching perspectives which will enable the teachers to successfully transition
into their roles as teachers of heterogeneous classrooms.
As stated earlier on, the global demographic changes have caused a significant
shift in the composition and nature of today’s classroom demands. The nature of the
teacher education programs needs to match this global shift so that the teachers will be
able to go through enough pedagogical and practicum experiences to prepare them for
today’s diverse student population. My deduction from this research is that teacher
educators of Ontario need to reconsider the quality of their teacher education programs to
prepare pre-service teachers for the demands of today’s diverse classrooms. This will
help lessen the learning problems faced by diverse learners in the classroom. Research
has noted as a general pattern in most school boards that low-income multicultural
communities score poorly on accountability tests. While there could be other factors that
come into play, the unpreparedness of teachers is certainly one of the main factors.
Teacher education programs should be the very places where pre-service teachers are
equipped with the needed skills so that on becoming classroom teachers, they will be able
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to create inclusive classroom environments that match the learning styles of diverse
learners.
Darling-Hammond et al (2002) pinpoints that diversity is about educators opening
up to multiple perspectives and implementing inclusive instructional approaches to meet
the learning needs of diverse learners. She also goes on to call for the reformation of the
teacher education programs and the development of an equity-oriented pre-service
pedagogy to equip prospective teachers with the necessary skills to enable them to
effectively address the learning needs of diverse learners. This case study research serves
to confirm the call for educational reformation so that teacher educators can produce
teacher candidates who will be knowledgeable about instructional strategies that are
employable in today’s diverse classrooms. Teacher education programs need to produce
teacher candidates that reflect a quest to use their skills, identities and experiences to
reach out and meet the needs of diverse and work tirelessly to accommodate all the
learners in heterogeneous classrooms. Such should be the design of our local teacher
education institutes to promote creation of exciting learning experiences for diverse
learners.
Pre-service teachers need to be exposed to growth producing experiences that will
enable them to develop the sensitivity needed when dealing with culturally and
linguistically diverse students. Diverse classrooms require teachers who will treat
children as co-creators of knowledge and offer diversified and culturally affirmative
instruction that empowers and advances the learning of diverse learners.
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In conclusion, our schools are increasingly becoming diverse and teacher educators need
to match the diversity of the student population with greater opportunities and increased
incorporation of diverse perspectives in teacher preparation programs to help prepare pre
service teachers for diverse classrooms. Diversity and equity education should be infused
throughout the college experiences of the teacher candidates. Schools and colleges of
education need to take an aggressive stand on diversity as a measure to better prepare
teachers to work with students from linguistically, racially, and culturally diverse
backgrounds.
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Appendix A
Letter of Information
RE: Investigating the view of pre-service teachers on the significance of
teaching for diversity
My name is Edelyn Musara and I am a Masters student at the Faculty of
Education at the University of W estern Ontario. I am currently conducting
research into culturally relevant pedagogy and would like to invite you to
participate in this study.
The aim of the study is to contribute to the research pool that seeks to find
the means to best educate O ntario’s diverse student population. If you agree
to participate in this study you will be asked to respond to a set of semi
structured open-ended interview questions. The interview will be
approxim ately about an hour long and will be conducted at your university
campus. Interviews will be audio-recorded and transcribed into text. As a
participant you will be provided with a copy of your transcript and will be
able to make changes to it as you wish. The review of the transcript will take
approxim ately about 2 weeks.
The inform ation collected will be used for research purposes only, and
neither your name nor information which could identify you will be used in
any publication or presentation of the study results. There are no known risks
to participating in this study. Participation in this study is voluntary. You
may refuse to participate, refuse to answer any questions or withdraw from
the study at any time. If you have any questions about the conduct of this
study or your rights as a research participant you may contact the Manager,
Office o f Research Ethics, and The U niversity of W estern Ontario at 519
661-3036 or ethics@ uw o.ca.
This letter is yours to keep for future reference.
Sincerely yours,
Edelyn Musara
Appendix B
Consent Form
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Appendix B
Consent Form
Investigating the view of pre-service teachers on the significance of teaching for diversity
I have read the Letter of Information, have had the nature of the study
explained to me and I agree to participate. All questions have been answered
to my satisfaction.

Name (please print):

Signature:

Date:

Name of person obtaining informed consent:

Signature of person obtaining informed consent:

Date:

Appendix C
Interview Questions

Ql.) Who do you consider as the diverse learners?
Q2.) Have you had any experience with courses that deal with subject material related to
diverse learners, for example, multicultural/anti-racism education courses? If yes- Can
you give examples of the courses taken? What lessons did you glean from these
experiences?
Q3.) Would you say that the inclusion courses/equity & diversity courses you took have
heightened your awareness about equity and social justice issues in the school system?
Explain how.
Q4.) Can you describe the nature of your practicum experiences up to date?
Q5.) Are you familiar with the term culturally relevant pedagogy? In your opinion what
does culturally relevant pedagogy entails?
Q6.) How did you come to this understanding of culturally relevant pedagogy? Did you
read books, write a paper, or discuss this topic during your education courses?
Q7.) Do you believe in inclusive education? What is it?
Q8.) Imagine yourself having completed your teacher education program, on getting into
that very first classroom of your own, how would you create an inclusive classroom
environment to accommodate all your learners?
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Q9.) How can you describe what you have learned from your teaching placements
regarding teaching for diversity?
Q10.) From your pedagogical experiences so far as a teacher candidate, both at college
and during teaching placements, do you recall a personal experience with either a diverse
learner or a diverse group or a diverse class or even a diverse school or community?
Q11.) Imagine yourself teaching in a highly diversified classroom community, what
instructional approaches and teaching strategies would you employ and why?
Q12.) Do you consider knowledge about the community you work in to be an integral
part of teaching? Why?
Q13.) What are some of the practices you can adopt in your classroom to help you get to
know your students better?
Q14.) Do you consider knowledge about the students you teach to be of value? Why?
Q15.) How will you choose the resources that you will use in your classroom and why?
Q16.) How can you best assist diverse learners?
Q17.) What is differentiated teaching and what is its significance?
Q18.) What is your idea of an ideal classroom?
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Appendix F
Kubatsirana, African Project
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Appendix G
Reading Resources for Diverse Learners
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Appendix H

Table 1: Summary details o f the participants
Participant 1

Participant 2

Participant 3

Participant 4

Pseudo names

Shin

Riana

Nancy

Tasha

Age

22

22

21

23

Ethnicity

White Middle

Middle Eastern

Asian

Black South

Class
Program of

African

Concurrent

Concurrent

Concurrent

Consecutive

5

4

3

2010 graduate

Study
Year of Study
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